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I am pleased to update the SAC committee on a draft policy of Board Policy 105.14, Language 
in Education (ELL/Bilingual), now entitled “Multilingualism for Equitable Education.” This 
memo outlines the background and process in developing this new policy. 
 
Background 
 
A national review of all state – level and board/district-level English Language Learner (ELL) 
policies reveals that the majority of states have ELL policies. Overall, there are 33 states with 
state-level (ELL) – policies. Forty-eight states have at least one district or board that has an ELL 
policy. However, Hawaiʻi and Virginia are the only two states that do not have a formal district 
or board-level ELL policy.  
 
Of all the states, 36 states include some type of bilingual/multilingual education program and, of 
those, 15 states have bilingual education as an authorization for all districts to use, which 
includes Hawaiian Education (BOE Policy 105.7) and Ka Papahana Kaiapuni policies (BOE 
Policy 105.8).  
 
Most recently, this draft policy on multilingualism speaks to a larger national and local 
movement around promoting multiple languages in our students. It correlates with the Hawaiʻi 
Language Roadmap’s initiative to establish a Seal of Biliteracy, which recognizes high school 
student proficiency in English and an additional language. 
 
Driven by the absence of a Board-level ELL policy and community needs, BOE members 
Patricia Halagao and Grant Chun facilitated the development of a grass-roots policy to provide 
the DOE vision and guidance on ELL. Policy development has occurred over a span of sixteen 
months and has involved numerous meetings and events with over 150 stakeholders. The 
development of this draft policy occurred in three stages: (1) listening, (2) learning and (3) policy 
formulation.
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Listening 
On January 18, 2014, the Hawaiʻi Educational Policy Center with UH COE, Law School, 

Social Work co-sponsored a forum on “Immigration and English Language Learners in the 
Public Schools.” BOE member Halagao participated in a panel presentation where issues were 
raised around how to better meet the needs of ELL students.  

Subsequently, focused stakeholder meetings on language, policy, and planning emerged and 
resulted in the desire to develop a language in education policy that viewed a student’s linguistic 
and cultural diversity as assets and resources and that promoted equity.  

On October 16, 2014, BOE member Chun focused his BOE Maui District Community 
Meeting around the topic: ELL & Student Achievement. Over 40 DOE administrators, teachers, 
ELL specialists and community member attended the event. 

 
Learning 

In order to develop a language in education policy based on the latest research and 
practices, we invited international bilingual education scholar, Dr. Ofelia Garcia to speak to 
Hawaii’s educational community during January 20-22, 2015. Dr. Garcia conducted 
presentations on “Multilingualism in Education: Reimaginings” at the January 20, 2015 BOE 
Student Achievement Committee meeting and Daeufer Public Lecture sponsored by the UH 
College of Education and Hawaiʻi State Teachers Association.  At the SAC meeting, the DOE 
presented on its ELL demographics, academic achievement, and strengths and challenges of its 
program services.  Dr. Ofelia also met with DOE Superintendent Kathryn Matayoshi and Deputy 
Superintendent Ronn Nozoe to discuss the concept of multilingualism in education.  
 Dr. Ofelia offered the following principals for a multilingual education policy for all: 

(1) Education for enrichment & possibilities of emergence, not remediation and filling holes 
(2) Attention to pluralities & super diversity, as well as singularities within pluralities for all. 
(3) Flexibility in enactment & grow your own policy 
(4) Engage with all family and community practices, including the Hawaiian language 

practices. 
(5) Standards for multilingual speakers with full inclusion of ALL students 

 
Policy Formulation 
 In February 2015, Board members Halagao and Chun formulated the BOE Stakeholder 
Committee comprised of a diverse cross-section of the community to advise the development of 
the Language in Education policy. The committee consisted of twenty-nine members from IHE, 
community organizations, professional organizations, DOE administrators, ELL, and educational 
specialists.  

 
The BOE Stakeholder committee met two times and established a feedback loop to 

conduct the following activities and resulted in the development of the current proposed policy: 
 
 

(1) March 13, 2015 – 1st BOE Stakeholder Committee Meeting 
 Brainstorm Policy purpose and principles 
 Gather Feedback from constituents 

 
(2) April 6, 2015 – 2nd BOE Stakeholder Meeting 
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 Policy Development  
 Gather Feedback from constituents 
 
Moving forward, we have solicited the assistance of policy and planning expert, Dr. Kate 
Menken from New York to offer a national perspective on multilingual policy and planning. She 
will be visiting Hawaiʻi May 1-6, 2015 and will be engaging with members of higher education, 
DOE and the community to support the development of multilingual policy, planning and 
programming for Hawaiʻi.  
 
BOE member Chun and I hope to gain feedback from the BOE SAC committee on this proposed 
policy. We will continue to meet with the DOE CAS’s, principals and Charter School 
administrators to strengthen their understanding of the policy’s goals and gather their input for 
effective implementation.  
 
After incorporating this additional feedback, the aim is to move BOE policy 105.14, 
“Multilingualism for Equitable Education” forward for review and recommendation for action at 
the June 2, 2015 SAC committee meeting and GBM.  
 
 



Documents: 

1. Multilingualism for Equitable Education Policy (105.14) 
2. Multilingualism in Hawaii handout (see attached) 
3. Education Commission of the State’s Report on “State Level English Language Learner 

Policies” 
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Multilingualism for Equitable Education 
(proposed BOE policy 105.14) 

 

General Statement of Policy 

The Board of Education reaffirms its commitment to Title VI of the Civil Rights Act of 

1964 to provide meaningful, equitable and high-quality education for all learners. The 

Board of Education recognizes the strength in the diverse multicultural and multilingual* 

students we serve in Hawaiʻi.  The Board shall recognize students who are English 

language learners as a type of multilingual learner who may have first languages other 

than or in addition to English, and which should be used as resources for educational 

success.   

 

Purpose 

The purpose of the policy is to provide program guidance to promote academic 

achievement, English language development, and personal growth for multilingual 

learners, which supports preparation for college, career and community contribution. The 

policy acknowledges the advantages of multilingualism for equitable and quality 

education through utilizing the home language for content learning while developing 

English language abilities. 

      

The Department of Education and charter schools shall establish a process and allocate 

appropriate resources to:  

 

1. develop, implement and evaluate programs that provide language opportunities 

evidenced in multilingual theory and research as well as foster academic choices 

(for example, bilingual education and dual immersion schools); 

2. employ highly qualified educators, specialists and instructional support staff; 

prepare in-service educators through sustained and comprehensive professional 

development in multilingual education; and support administrators to effectively 

serve multilingual learners;  

3. develop, implement and evaluate equitable assessment practices to assess 

multilingual learners’ academic content in a language students understand, to the 

extent practicable; 

4. ensure meaningful communication and partner with families and communities and, 

to the extent practicable, provide information in a language that parents 

understand; 

5. create a Multilingual Learner Advisory Committee made up of diverse 

stakeholders from the community, including families and community leaders, 

multilingual education experts, school practitioners, multilingual/bilingual certified 
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teachers, who will serve to advise and support the implementation of the policy; 

and 

6. evaluate the services for multilingual learners through an annual family survey in 

English and the predominant home languages of Hawaiʻi and school reports. 

 

This policy is applicable to charter schools.  A charter school may request a waiver from 

all or a part of this policy from the Board of Education. 

 

Rationale 

In order for multilingual learners to be successful in life, their education must be 

meaningful and equitable. Research shows that learning academic content and English is 

promoted when students’ identities and languages are included in their education. 

Building systems of support is necessary for multilingual learners to succeed 

academically.  

 

 

 

 

 
*  Hawaiʻi has a plurality of languages, including English and Hawaiian as the State’s official 

languages and Hawaiʻi Creole as a local language with a rich linguistic history and extensive use 
in the community. 



Multilingualism in Hawaiʻi 
 

 
Definition of Multilingualism 
Multilingualism is the use of two or more languages, 
either by an individual speaker or by a community of 
speakers. Multilingual speakers outnumber 
monolingual speakers in the world’s population. 
 
What is Multilingual Education? 
Multilingual education involves utilizing languages 
to teach subject matter content rather than just the 
language itself. The goal is for multilingual students 
to use their home languages as resources to learn the 
subject matters and to continue their development in 
English. 
 

What is happening in Hawaiʻi? 
Though Hawaiian Immersion programs currently use 
bilingualism, many linguistically diverse students still 
do not have access to an equitable education that is 
both of high quality and comprehensive. 
 
Rationale for Multilingual Education 
Learning additional languages takes time and 
programs should reflect this. Linguistically diverse 
students take at least five years to “catch up” to peers 
in the majority language; with the additional 
challenge that those peers the students are catching 
up to are also progressively moving forward in 
academic success as time goes on. 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
How can multilingualism in education be promoted? 
To promote multilingualism in education, educators 
actively engage students in academically rigorous 
content that fosters their literacy development in English 
and other languages the students understand. As 
students actively engage and participate in literacy, 
their development in academic proficiency increases. 
Literacy is not confined to reading and writing; instead, 
it includes opportunities for children to immerse 
themselves in the oral cultural traditions and the 
intergenerational knowledge within their communities. 

 
 
Do teachers need to know all of the languages 
of their students? 
Multilingual Education calls for allowing the use 
of home languages during instruction as one more 
vehicle to support students’ learning. This does 
not mean language development and/or 
maintenance in the home language(s) is the 
teacher’s responsibility. Multilingual strategies 
that allow for students’ use of home languages do 
not call for teachers to be proficient in those 
languages.

What are the benefits of Multilingual Education? 
Multilingual education gives students access to rigorous 
content, while supporting their English development at 
the same time. There is significantly more English 
development in multilingual programs than in English 
only programs. The longer a student is in a multilingual 
program, the larger the academic achievement gains. 
 
When done correctly, multilingual education affirms 
students’ linguistic, cultural and intellectual identities. 
Students in multilingual education programs are more 
confident in their ability to succeed in school and in 
communicating their ideas and opinions and therefore 
are more engaged in the classroom and empowered to 
learn. The benefits of multilingual education extend to 
all students in the classroom, both in terms of 
achievement and personal growth. 
 

What is the difference between multilingual 
education and bilingual education?  
Bilingual or Dual language programs call for the 
development and maintenance of both languages 
while English is being learned. This requires staff, 
curriculum, and materials involved in both 
languages either while transitioning to English or 
throughout the school years. Multilingual education 
calls for the use of home languages during 
instruction, but it does not require staff knowledge, 
curriculum, or materials in the home languages 
(although having knowledge and materials are 
welcomed). 



 

What does multilingualism look like in the classroom? 
The following is a sample of multilingual education strategies: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Teachers and Students as Co-Learners 
Co-learning empowers students to explore their own languages, construct and 
share knowledge.  For example: 

• Students discuss with their teachers and peers how their home language 
words are correctly pronounced and compared to English 
pronunciations. 

• Students analyze perspectives in documents written in their home 
language and present their findings in English to their teacher and 
classmates. The class can discuss if there are differences in perspective. 

 

Dual-writing and dual language books 
Students invest their identities in the creation of these texts, which hold up a 
mirror to themselves and reflect their identities in a positive light that leads to self-
affirmation and motivation to learn. Dual language writing helps students transfer 
their knowledge from their home language to English.  

 

Language Awareness 
Students engage in critical analysis of language forms. They contrast and compare 
languages, which better enables them to understand, appreciate and use the 
language. Thus, language is made more accessible and more alive for the learner.  
 

Assessment 
Multilingual education calls for assessments that address the language objectives of 
a lesson as well as the content standards. It gathers information about students’ 
language and cognitive abilities though multiple and diverse 
forms of assessment, including the use of the home language(s) 
when feasible. 
 
  

Translanguaging Pedagogy  
A ‘translanguaging’ pedagogy encourages 
students to use different languages and ways of 
speaking to take full advantage of their 
communication potential. For example: 
•  Invite multilingual students to explore Web 

resources in their home languages and 
describe them in English. 

•  Use home languages in classroom 
discussions and note-taking activities and 
share their ideas using English. 

•  Use students’ multilingual abilities to 
complete stories 

Parent and Community Partnership 
• Engage parents and community in school as language, culture, 

and education experts by inviting them to share their stories, 
languages, writing scripts, and community materials that 
represent their cultural identities 

• Engage community elders in oral history and storytelling projects 
to develop textbooks and other materials to enhance multilingual 
education by incorporating this knowledge into the curriculum. 



IMAGES DEPICTING MULTILINGUALISM IN EDUCATION 
 

Greetings (“Good morning ” or “hello”) 
written by students in Tagalog, 
Vietnamese, Samoan, and Chuukese 

Dual language quarterly self-assessment 

Culture box 

Language awareness 
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Most state policy and education leaders are keenly aware that the 
number of English language learners (ELLs) enrolled in the United 
States’ public schools has increased significantly over the past several 
years and will likely continue to increase.1 States with historically large 
populations of English language learners — like California and New 
Mexico — continue serving significant numbers of ELLs. Other states — 
like Hawaii, Kansas and Nevada — have seen substantial increases in 
the percentage of ELLs in their schools.2 

There is increasing national and state attention to this issue and state 
policy leaders are committed to creating education systems that meet 
ELL needs and provide them with solid academic foundations.

In December 2014, the Education Commission of the States (ECS) convened a group of experts to reflect on 
available research, practice and state policy around this topic and to make recommendations in areas where 
potential impact at the state level is greatest (see the Appendix for a full list of the national experts who attended 
this meeting). At this meeting, experts discussed five key policy elements: 

 � Finance.

 � Identification and reclassification.

 � Educator quality.

 � Pre-kindergarten services.

 � Parent and family engagement.

The policy recommendations they suggested during the meeting are summarized in this report. 

Accompanying this report, ECS also published an ELL database with an overview of multiple state policies 
affecting ELLs across and within states. http://www.ecs.org/html/educationIssues/ell/ell_intro.asp

KEY TAKEAWAYS

ELL students benefit 
from a statewide 

culture encouraging 
clear parent 

communication and 
engagement.

Monitoring ELL and former 
ELL students throughout 
their school career is a 
valuable way to analyze the 
efficacy of ELL programs. 

The experts agreed that 
adequate funding levels by 
themselves do not lead to 
improved student performance: 
states, districts and schools 
must also strengthen their ELL 
programs and program capacity. 

ELL students benefit when 
states require teachers and 
administrators to be trained 
in ELL instruction methods 
and cultural competency.

INTRODUCTION

http://www.ecs.org/html/educationIssues/ell/ell_intro.asp
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Finance 

Current funding systems
Because ELLs need additional and often costly services, schools and districts require 
funding beyond the average per-student dollar amount. While federal grants — provided 
through Part A of Title III — are helpful, they are generally seen as insufficient. Most states 
allocate additional ELL funding. 

There are three main ELL program funding models: 

�� Formula funding: Money for ELL programs is distributed through the state’s primary 
funding formula; this is the most common funding method. Funding formulas typically 
use weights, dollar amounts or teacher allocations to distribute the funds. 

�� Categorical funding: Districts receive ELL funds outside of the state’s primary funding 
formula through budget line items. Funding methods vary from state to state — for example, some states might provide a dollar 
amount per child while others might provide grants for specific programs. 

�� Reimbursement: The state reimburses districts for the cost of ELL programs after the costs are accrued and upon approval of 
the state superintendent. This model allows states to limit funding to certain, specific expenses. 

Funding ranges among states vary significantly, even between states using the same type of funding model. In states with lower ELL 
funding levels, schools and districts must absorb the extra costs of educating ELLs.  

State funding systems have the potential to incentivize districts to shuffle ELLs 
around different programs depending on funding availability, exit ELLs from 
language programs too quickly or let students remain in ELL programs longer 
than they should. 

The ECS committee of experts agreed that adequate funding levels by 
themselves do not lead to improved student performance, nor will student 
performance improve until states, districts and schools strengthen their ELL 
programs and program capacity. This includes improving teacher training and 
development, identification methods and program delivery systems.

Alternative funding approach
Experts suggested a flexible, three-tiered funding approach rooted in the Castañeda 
standard (see sidebar). In the suggested approach, states would set broad 
parameters — providing flexibility for districts to address their ELL population’s needs 
— but allow states to ratchet up control if performance expectations are not met. This 
approach assumes that states and districts will evaluate program outcomes and hold 
underperforming programs accountable if students do not improve. 

This approach: 

1. Provides districts with high-performing ELL programs the freedom to spend 
ELL funds as they see fit. 

2. Requires lower-performing districts to report on their students’ progress and 
ELL spending. 

3. Establishes ELL funding mandates and requires districts to report out by 
subgroup only if their students do not improve. 

The January 2015 ECS report 
State funding mechanisms 

for English language learners 
gives more detail on the funding 

models and also includes a 
50-state chart showing the 

method each state uses to fund 
ELL students. http://www.ecs.org/
clearinghouse/01/16/94/11694.pdf

The Castañeda standard — the major 
outcome from the 1978 lawsuit 
Castañeda v. Pickard — created a 
three-prong “common sense” test to 
determine if state or district English 
language instruction programs are 
addressing the needs of ELLs. Programs 
must be: based on sound theory; 
implemented effectively with sufficient 
and qualified staff; and proven to be 
effective through evaluation.3

Maryland’s ELL funding system 
— which is formula funded — 

includes a weight of 0.9 for ELLs, 
meaning districts could receive 
an extra almost 100 percent of 

funding for each student. This is 
the most generous ELL funding 

system in the country.

http://www.ecs.org/clearinghouse/01/16/94/11694.pdf
http://www.ecs.org/clearinghouse/01/16/94/11694.pdf
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Recommendations for states
Do:

 � Base differentiated and/or tiered funding on: 

 z Disabilities. 

 z Interrupted education (when school attendance has been limited or inconsistent).

 z Concentration of ELLs in schools and districts. 

 z  Language diversity — for example, the needs of schools and districts will be different if their students speak one or two 
dominant native languages versus a large number of native languages.

 z  When students initially enter the school system — ELLs entering school in early grades have different needs than 
students entering in later grades.

 � Provide broad ELL funding and reporting parameters but require accountability from under-performing programs.

 � Dedicate funding to support and monitor former ELLs after exiting. 

 �  Provide separate ELL and at-risk funding streams that support integrated, coherent services for students who are eligible for 
both types of services.

Avoid:
 � Allowing districts and schools to divert ELL funds into general budgets. 

 �  Using arbitrary time limits for ELL program funding — ELL services should be supported until the services are no longer 
needed. 

 � Relying solely on federal Title III funds.
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Identification and Reclassification

Identification
Federal policy and guidance from the U.S. Department of Education’s Office for Civil Rights requires states and districts to identify 
students who need English language assistance,4 and guidance issued jointly by the U.S. Departments of Education and Justice in 
January 2015 reminds schools of their obligation to “identify English learner students in a timely, valid and reliable manner.”5 Most 
states and districts use a two-step identification process: 

1. A home language survey. 

2. English language proficiency placement/screener assessment. 

The design and administration of these identification tools affects the quality of data collected. 

States may face issues of overidentification or underidentification – when students are identified as ELLs incorrectly or are not 
identified as being ELLs when they should have been.6 These identification errors are costly and few states have mechanisms to 
easily correct them. 

Home language survey
The home language survey (HLS), typically given to parents when enrolling a student in school for the first time, is used to identify 
students who potentially need English development services and may lead to an ELL classification. Survey design and questions 
vary among — and sometimes within — states. If the purpose of the survey is not clearly communicated to both parents and staff 
administering the survey, parents may be hesitant to fill it out carefully, correctly or at all. A few states, including New York7 and 
New Jersey,8 require the HLS to be administered by trained ELL teachers or staff who speak the parents’ home language. 

Placement screener/assessment
Students identified by the HLS as potentially needing services are given some type of English language proficiency placement/
screener assessment. These tools assess a student’s language proficiency and confirm the student’s language proficiency status.9 
Students identified as ELLs and in need of services are then directed to a language development program. 

Additional Resources
The Council of Chief State School Officers’ recently published paper, Strengthening Policies 
and Practices for the Initial Classification of English Learners: Insights from a National 
Working Session, provides more discussion and insight about the issues around English 
language learner classification policies and practices.  
http://www.ccsso.org/Documents/EL%20Classification%20Working%20Paper_FINAL_01%20
26%202015.pdf 

The Working Group on ELL Policy — a collection of researchers who study ELL issues — 
created a set of recommendations on how the reauthorization of the Elementary and 
Secondary Education Act can foster improved outcomes for ELLs. These recommendations 
center on five areas, including identification and classification of ELL students.  
http://ellpolicy.org/

http://www.ccsso.org/Documents/EL%20Classification%20Working%20Paper_FINAL_01%2026%202015.pdf
http://www.ccsso.org/Documents/EL%20Classification%20Working%20Paper_FINAL_01%2026%202015.pdf
http://ellpolicy.org/


PAGE 7

Reclassification
Reclassification occurs when it is determined that a student no longer needs ELL services. Generally this occurs at the same time 
a student leaves an ELL program and is fully integrated into the English-only general education system, also called “exiting.” Per 
federal policy, states and school districts are required to annually assess all ELLs’ English proficiency in reading, writing, listening 
and speaking.10 Reclassification typically is based on the student’s performance on this English proficiency exam.

States and districts determine their own reclassification criteria, but the criteria need to meet some basic standards to meet federal 
requirements: 

 � Exit criteria should be based on objective standards, like test scores. 

 �  Students should only leave English language programs when they can read, 
write and comprehend English well enough to participate meaningfully in an 
English-only classroom setting.

 �  School districts should monitor former ELLs for two years after reclassification.11

Long-term data tracking
Monitoring ELL and former ELL students throughout their school career is a valuable 
way to analyze the efficacy of ELL programs. However, nearly all states stop tracking the 
progress of former ELLs two years after they leave a language development program, 
as required by federal policy. This short-term tracking disadvantages states, districts and 
schools, as they lack a complete picture of their ELL and former ELL students’ progress.12  
Washington — an exception — has state policies directing the state superintendent to 
monitor former ELLs from reclassification until their K-12 career ends (see sidebar).13 

Recommendations for states
Do: 

 � Provide standardized tools and improve statewide communication.

 z  Implement statewide, standardized identification and reclassification tools and processes to create more consistency in 
identification practices.

 z  Implement a statewide communication strategy for personnel and parents about the identification and reclassification 
procedures.

 �  Train any staff administering the tests on how to communicate to parents why these tools are important and how the 
results are used.

 �  Train the staff administering and scoring the tests on uniform administration and scoring procedures to ensure 
reliable and valid results.

 �  Create a process, including mechanisms in state data systems, to correct initial identification errors. 

 �  Implement long-term data monitoring for former ELLs, including a classification for former ELLs, to track their progress 
beyond the federally mandated two-year tracking period.

 �  Perform validation studies on state and district ELL programs and the long-term performance of former ELLs. 

Avoid:
 � Using multiple identification tools within the state to create consistent identification practices. 

 � Using academic proficiency assessments as an exit tool.

Washington uses the classification 
“Ever ELL” to account for students 
who are currently or ever have been 
eligible for language development 
services in the state. This Ever ELL 
category can be broken down to the 
following categories: 

 �  Current ELL (including a further 
breakdown based on students’ 
proficiency levels).

 � First year after exiting.  

 � Second year after exiting.

 �  More than two years after 
exiting.14
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Educator Quality 
Research suggests that the quality of the instruction a student receives is more important than the language of instruction but 
finds that ELLs “are disproportionately taught by less qualified teachers,” and that many mainstream educators lack training in 
ELL teaching methods or cultural competency.15 This is particularly acute in regions with few ELLs or where there are difficulties 
recruiting qualified ELL staff. As states implement new academic standards that require students to deeply engage with complex 
reading materials, this lack of preparation becomes even more worrisome.16 Teacher preparation programs and states’ professional 
development programs must prepare educators properly to support ELLs through the transition as well as to help them succeed 
with the new standards. 

Teachers 
Federal requirements state that districts and schools must provide high-quality professional development to any teachers, 
administrators and staff working with ELLs, and districts are required to provide enough staff to properly implement their English 
language instruction program.17 

ELL teachers
While most states require ELL and bilingual teachers to have a specialist certification or endorsement, a handful of states lack 
specialist certification requirements. This leaves school districts to decide whether to require ELL certification even if state policy 
does not. For example, Colorado does not have state policies requiring ELL teachers to have specialist certification, but some 
school districts require the certification anyway.18

Mainstream teachers
Requirements for mainstream teachers to have training in ELL instruction methods vary widely. Although some states require 
all educators to have some kind of preservice training in ELL teaching methods, other states do not. Two states — Arizona and 
California — require all staff to have state specialist certification whether they teach ELLs or not.19 

Administrators
Administrators need training in cultural competency and ELL teaching methods so they 
understand how to support and evaluate teachers who instruct ELLs. Their depth of 
understanding of cultural competency plays a crucial role in creating school or district ELL 
programs, and administrators often lead efforts around community and family engagement. 
Some states require administrators to have ELL-specific training, professional development 
or certification (see sidebar for an example).  

Recommendations for states
Do: 

 � Build local capacity, particularly in areas with instructor shortages:

 z Encourage former ELL students to pursue teaching careers.

 z  Help bilingual parents get paraprofessional or ELL teacher training.

 z  Use a career lattice program to find potential instructors from the pools of 
paraprofessional and early childhood teachers.

 z  Create and fund loan forgiveness programs for ELL teachers, particularly in  
high-needs areas.

Massachusetts

By 2016, all current and future 
core academic teachers who 
work with ELL students must 
have a Sheltered English 
Immersion (SEI) endorsement. 
The state will also require an 
SEI administrator endorsement 
for any administrator 
supervising and evaluating core 
academic teachers. These SEI 
standards will be incorporated 
into teacher preparation 
programs so any educator 
graduating from a preparation 
program in Massachusetts will 
earn the endorsement.20
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 �  Include ELL-specific criteria in teaching evaluation rubrics and systems.

 �  Ensure that continuing education credits and professional development include training in ELL instruction for all educators.

 � Strengthen teaching competencies: 

 z Require all ELL teachers to have a specialist certification.

 z  Require all teaching certificate candidates to have training in ELL instruction methods and proficiency in differentiating 
instruction. 

 z  Differentiate certification requirements for teachers based on the nature of the ELL population being taught — needed 
skills and training vary based on the concentration and composition of ELL students, length of time students have been 
classified as ELLs, the age students entered the school system and so on.

 z  In districts or schools without enough qualified ELL staff, provide core coursework training to educators assigned to 
teach ELLs but lacking specialist certification. 

 � Strengthen administrator competencies: 

 z  Provide an administrator ELL endorsement or certification for administrators supervising and evaluating ELL teachers.

 z  Provide administrators with training in ELL instruction and cultural competency so they understand how to work with 
ELL teachers, students and their parents.

Avoid:
 �  Treating certification, licensure and professional development for ELL teachers as the “only answer” for improving ELL 

outcomes. 
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Pre-kindergarten Services
Although limited, there is research suggesting that the benefits of pre-K programs are 
particularly important for young ELLs.21 For example, young ELLs who attended early 
childhood programs were more ready for school, exhibiting fewer behavioral problems 
and greater social skills than their peers.22 

Yet, it is rare for states to provide services to young ELLs. Only four states — Alaska, 
Illinois, New York and Texas — have policies requiring state-funded pre-K programs 
to provide ELL instruction.23 Illinois created pre-K ELL policies to bridge the gap 
between pre-K and K-12 ELL services. These new regulations require that any state 
policies governing the education of ELLs must also apply to state-funded and district-
administered pre-K programs, meaning these programs must now provide ELL services.24 
Although these changes are recent — the policies were to be fully implemented by 2014 
— and their impact is yet to be determined, Illinois’ policies for ELLs in state-funded pre-K 
programs are some of the most comprehensive in the country.25

Changes to Illinois’ state ELL pre-K policies fall under three categories: 

 �  Screening and identification: Pre-K students must be screened and assessed 
for English language proficiency, although no screening tool is mandated. 

 �  Curriculum: School districts and pre-K providers may select their own program 
model and curriculum. 

 �  Teacher certification: Pre-K teachers responsible for ELL instruction must now 
have a bilingual or ESL credential.26

Recommendations for states
Do: 

 � Provide state funding for pre-K programs to serve young ELLs.

 �  Provide family supports to 
help parents develop and 
support early language 
skills in young ELLs.

Additional Resources 
The California Department of 
Education’s resource guide for 
preschool English learners (http://
www.cde.ca.gov/sp/cd/re/documents/
psenglearnersed2.pdf) is a thorough 
overview of the information and tools 
needed to effectively teach young 
ELLs. Although it was written for 
preschool teachers, it would also be 
helpful for state and district leaders.

The U.S. Department of Health and 
Human Services’ Home Instruction 
for Parents of Preschool Youngsters 
(HIPPY) program model provides 
instruction to parents of at-risk or 
vulnerable preschool-aged children 
to help them prepare their children 
for school. Parents receive instruction 
through weekly home visits and 
monthly group classes. As of 2013, 
there were programs in 22 states and 
the District of Columbia.27

http://www.cde.ca.gov/sp/cd/re/documents/psenglearnersed2.pdf
http://www.cde.ca.gov/sp/cd/re/documents/psenglearnersed2.pdf
http://www.cde.ca.gov/sp/cd/re/documents/psenglearnersed2.pdf
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Parent and Family Involvement
Parent and family involvement is an important factor in ensuring students do 
well in school, but cultural and language barriers make it challenging to involve 
ELLs’ parents. For example, parents of ELLs may have difficulty helping their 
children with homework or communicating with teachers, and parents’ culturally 
driven expectations about the roles of teachers and parents in the education 
process may differ from the expectations of staff. In addition, schools can be an 
overwhelming environment for immigrant parents, discouraging involvement.28 

Federal policies and guidance require schools and districts to create an outreach 
program for parents of ELLs to help them learn how to be supportive of their 
children’s education.29 Although some states codify these requirements in state 
policy, these efforts are typically carried out at the district, school and even 
classroom levels without state legislative directives. 

Some states have created more robust parent engagement policies. For 
example, school districts in Minnesota are encouraged to implement family 
involvement plans that promote communication with ELL parents in their native 
language.30 Many states have policies directing districts or schools to create ELL 
parent advisory councils, typically charged with guiding parent outreach efforts 
or providing input on ELL programs.31 New York state’s ELL parent engagement 
policies are some of the most detailed in the country (see sidebar).

Recommendations for states
Do:

 �  Coordinate state-level efforts to foster a state-wide culture encouraging 
ELL parent engagement.

 � Encourage clear parent communication. 

 z  Communication with parents, both verbal and written, should be in 
the parents’ native language (when possible).

 z  Parent liaisons are a low-cost and very effective way to engage ELLs’ 
parents.

 �  Increase cultural competency, or “educating the educators:” All school 
employees — including administrators, teachers and school and district 
staff — should receive cultural competency training through teacher 
or administrator preparation programs and ongoing professional 
development. 

 � Develop and/or support programs that assist families and parents in their language development efforts. For example:

 z  Family literacy programs help parents create a home environment where their children are encouraged to read and 
write, even before formal schooling begins. For example, some programs encourage parents to read to their children in 
their native language every day; another might provide classes in parents’ native language on how to help their children 
with homework.33 Some provide English language classes for parents. In addition, these programs can help parents 
understand the U.S. educational system. 

 z  Adult education programs can have a symbiotic relationship with school or district ELL programs. ELL programs can 
reach parents of ELLs enrolled in local adult education programs, while adult education programs can use school and 
district ELL programs to find parents eligible for the adult education program.

New York
 �  School districts and schools are 

required to provide an orientation 
session for the parents of all newly 
identified ELLs in their native language 
(when possible) with information 
about school expectations, ELL 
program requirements and 
assessments, among other details. 

 �  Starting with the 2015-16 school 
year, school district staff must meet 
individually with the parents of each 
ELL at least once a year to discuss 
their child’s progress, in addition to 
parent-teacher conferences or any 
other meetings. 

 �  Districts are encouraged to provide 
adult education programs particularly 
targeting ELLs’ parents.32

 
Additional Resources

Colorín Colorado, a national organization, 
provides resources for educators and 
families of ELLs. Their publication, A 
Guide for Engaging ELL Families: Twenty 
Strategies for School Leaders, (http://www.
colorincolorado.org/pdfs/guides/Engaging-
ELL-Families.pdf) provides school-level 
ideas and resources to teachers and school 
leaders on better engaging ELL parents.

http://www.colorincolorado.org/pdfs/guides/Engaging-ELL-Families.pdf
http://www.colorincolorado.org/pdfs/guides/Engaging-ELL-Families.pdf
http://www.colorincolorado.org/pdfs/guides/Engaging-ELL-Families.pdf
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Other Recommendations

Recognize the implications of different ELL program approaches 
Effective ELL programming is dependent upon strong leadership from school, district and state leaders. Federal policies do not 
specify an ELL program approach — allowing districts to select a research-based program. Likewise, the committee of experts 
did not recommend a specific program approach, recognizing that although some states prescribe certain English language 
development programs, much of the ELL programming happens at the district level rather than the state level. However, the experts 
recommended that state leaders consider the following: 

 �  Although states may not select specific program approaches, state policy leaders can provide philosophical guidance on 
program approaches and “set the tone” for a state culture that supports ELL students and encourages high academic 
achievement. 

 �  State leaders should recognize that different programs will be effective in different contexts. For example, rural school 
districts with few ELLs and urban districts with high concentrations of ELLs will need different program approaches. 
Likewise, long-term ELLs, students exiting ELL programs in the early grades and ELLs with interrupted education, for 
example, all need different kinds of supports and services. 

Elevate the level of ELL leadership within the state department of education
Departments of education can work to ensure the agency has a strong, creative, strategic ELL leader within the agency who is 
included in overall department decision making. Doing so will help ensure that ELL needs are considered system wide. 

Eliminate the terms limited English proficient and English language learner 
Replace the terms English language learner and limited English proficient in state policy and vernacular with a term recognizing 
that the student is developing additional language skills. Meeting participants suggested some terms to consider: English learner, 
English as a new language, emerging bilingual or English as a second language learner. (Note: Terminology is an important 
issue for policymakers to consider. For purposes of this report, English language learner was applied as it is still the most widely 
recognized term in use today.)

Examine the role of technology in ELL instruction
Examine the role of technology in current and future state ELL policies while recognizing that a technology fix will not necessarily 
be the best approach. Also consider using massive open online courses (MOOCs) as a tool to support educator training. 

Use federally funded technical assistance providers 
Take advantage of what Regional Educational Laboratories (RELs) and other comprehensive assistance centers have to offer for 
technical assistance and capacity building. These federally funded services are often an underutilized resource for state capacity 
building. 
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Minnesota House File 2397 (2014)
The Minnesota legislature enacted House File 2397 in 2014, substantially revising the state’s ELL policies. 
This piece of legislation, one of the most comprehensive in the country, made sweeping changes to state 
ELL policies in numerous and diverse areas such as early childhood education, testing requirements, adult 
education and parent engagement. Notably, Minnesota now requires all teachers and administrators to have 
training in ELL teaching methods. 

Key elements of H.F. 2397: 

 �  Creates voluntary state bilingual and multilingual diploma seals for high school graduates who have 
native proficiency in one or more languages.

 � Requires assessments to be culturally responsive.

 �  Requires school district strategic plans to include strategies for supporting ELLs’ academic achievement 
and native language development. 

 �  Encourages districts to use teaching strategies that help ELLs develop literacy in both English and their 
native language, including reading assessments in students’ native languages. 

 � Requires adult basic education programs to include English instruction.

 � Defines “interrupted formal education.” 

 �  Requires professional development to include strategies for supporting ELLs’ native language 
development.35

Federal ELL Policies – Room for Improvement
State ELL policies are inextricably intertwined with federal ELL requirements, found in Title III of the Elementary and Secondary 
Education Act (ESEA).34 This intertwining can create an additional layer of complexity or enhance a compliance approach that fails 
to look beyond surface requirements for root causes of program and student lack of success. 

The federal government can improve its existing ELL policies to help states refine their ELL policies and better serve their students. 

Recommendations on federal policies
Do:

 �  Invest in building the capacity of existing RELs and the comprehensive  center system to support states’ efforts and make 
serving ELLs a priority — for example, prioritize state ELL efforts in REL grant and contract renewals.

 �  Provide better articulation between Title I (Improving the Academic Achievement of the Disadvantaged) and Title III 
(Language Instruction for Limited English Proficient and Immigrant Students) of the ESEA and provide better coordination 
with the Individuals with Disabilities Education Act.

 �  Rethink the timing of when congressional actions become effective, as it is unrealistic to create policies that require 
immediate state action or implementation.

 � Allow states to use their waiver applications to build creative approaches to serving ELLs. 

 � Add ELL teachers as one of the high-needs areas eligible for loan forgiveness programs.

 �  Invest in better methods of reporting and communicating important ELL data — disseminating these data through a website 
is not sufficient. 
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