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1.

EXECUTIVE SUMMARY
The Hawaii State Department of Education (Department) is committed to providing all
students with equitable access to high-quality education that is aligned to the Hawaii
Standards System. Standards provide the structure for designing age-appropriate and
developmentally-appropriate learning experiences for all students in all content areas,
including world languages education (Attachment A).
Proficiency in languages in addition to English is critical in the 21st century as global
economies and new technologies continue to shrink the distance between nations and
cultures. Standards-based world languages education is part of the foundation for student
success in school, work, and life. Through world languages education, students learn to
communicate ideas in different languages, grow an appreciation of cultures, grow an
understanding of diverse perspectives, build empathy, develop marketability in career
endeavors, and contribute positively to communities.
Adoption of the Hawaii World-Readiness Standards for Learning Languages (HI WRSLL)
supports the following:
● The Department’s mission, to serve our community by ensuring equity, empowerment,
and excellence in education for all students.
● Board Policies 102-3 - Statewide Content and Performance Standards, 105-1 Academic Program, 105-2 - Responsibility for Curriculum Development and
Implementation, 105-14 - Multilingualism for Equitable Education, and 105-15 - Seal of
Biliteracy (Attachment B).

AN AFFIRMATIVE ACTION AND EQUAL OPPORTUNITY EMPLOYER
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When approved, the HI WRSLL will align with the Department's Nā Hopena A‘o framework
by supporting all students’ well-rounded education through high-quality standards-based
curriculum, instruction, and assessments.
Board Policy 102-3, entitled "Statewide Content and Performance Standards," which
serves as a basis for the Board adopting and the Department implementing content and
performance standards, applies to charter schools in addition to Department schools.
Charter school authorizers, such as the Hawaii State Public Charter School Commission,
hold charter schools accountable to the content and performance standards adopted by the
Board. Implementation of standards at the school level takes time. To ensure authorizers
have the flexibility to exclude newly adopted standards from high-stakes accountability
decisions over their charter schools, we recommend delaying the effective date of these
standards for charter schools for three years.
2.

RECOMMENDATION
The Department recommends that the Hawaii State Board of Education (Board) approve
the adoption of the HI WRSLL for kindergarten through the 12th grade (Attachment C), as
described in this memorandum, effective July 1, 2022 for Department schools and July 1,
2025 for charter schools.

3.

RECOMMENDED EFFECTIVE DATE
July 1, 2022 for Department schools and July 1, 2025 for charter schools.

4.

RECOMMENDED COMPLIANCE DATE (if different from the effective date)
Same as the above recommended effective dates.

5.

DISCUSSION
a. Conditions leading to the recommendation:
The national world languages standards were updated in 2015 and renamed the WorldReadiness Standards for Learning Languages (WRSLL). The national Can-Do
statements were developed in 2017 to add performance indicators for the three
Communication standards in the WRSLL. With a focus on proficiency and real-world
language use, the WRSLL provides a framework for schools to plan and deliver
proficiency-based language instruction (Attachment D).
Currently, the WRSLL is widely recognized and used across the nation by state
agencies, educational institutions, and professional organizations that support world
languages education. For example, the Department of Defense Education Activity
schools, the National Security Agency’s STARTALK program, and over 30 states have
adopted or aligned their standards to the WRSLL.
During School Year 2016-2017, a World Languages workgroup was convened to
collaborate on a crosswalk between the Hawaii Content and Performance Standards
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(HCPS) III for World Languages and the WRSLL. Based on the crosswalk, the
workgroup recommended that the Department adopt the WRSLL.
During School Year 2020-2021, a World Languages Standards Review Group was
convened to provide input for the Department to adopt the WRSLL for the Hawai‘i
context. The HI WRSLL was developed and included the following features:
●
●

●

The five goals (Communication, Cultures, Connections, Comparisons, and
Communities) and the eleven corresponding standards from the WRSLL.
For the Communication and Cultures goals and standards, the HI WRSLL uses
the performance indicators from the Can-Do statements. Minor stylistic edits
were applied to clarify student performance and select content from the WRSLL
was added where appropriate.
For the Connections, Comparison, and Communities goals and standards, the HI
WRSLL uses the sample indicators from the WRSLL.

The Standards Review Group provided recommendations to implement the HI WRSLL
through: 1) the identification of the anchor and supporting goals and standards and 2)
the identification of proficiency targets (Attachment E).
Subsequent updates to the HI WRSLL and the implementation recommendations were
made based on initial feedback from additional world languages teachers. With support
from the Region 19 Comprehensive Center, the Department collected additional
feedback from ACTFL, the national organization for world languages education.
The Department invited all employees and the public to provide feedback on the HI
WRSLL and the implementation recommendations. Various stakeholders, including
general education teachers, world languages teachers, administrators, complex area
teams, parents/guardians, instructors and professors from institutes of higher
education, and community and business representatives provided feedback
(Attachment F). National organizations and other state educational agencies also
provided expertise, guidance, and feedback. Based on the feedback, the HI WRSLL
and the implementation recommendations would support a strong world languages
education through the indicators aligned with the proficiency ranges, a focus on
communication and real-world language use, the identification of clear proficiency goals
and pathways for teachers and students, and the alignment with the Nā Hopena A’o
framework through the Connections and Communities standards.
During the standards adoption processes, the charter schools were engaged through
the following:
●
●

World Languages Professional Development Session in 2019 where Department
and charter school language teachers attended and reviewed the performance
indicators for WRSLL as an activity.
Charter schools were included as part of the stakeholder/public feedback
opportunities. Stakeholders and the public were asked to identify the top focus
areas to support the implementation of the national standards. The opportunity
was shared with members of the Hawaii Association of Language Teachers,
which includes charter school World Languages teachers.
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b. Previous action of the Board and Committee(s) on the same or similar matter:
Date of Board Action

Approval of:

August 18, 2005

HCPS III for Social Studies, Fine Arts, World Languages,
and Career Technical Education, K-12

June 17, 2010

Common Core State Standards for English Language Arts
and Common Core State Standards for Mathematics

February 16, 2016

Next Generation Science Standards

May 2, 2017

Hawaiian Language Arts Standards

May 3, 2018

K-12 Computer Science Teachers Association Standards

October 4, 2018

Hawaii Core Standards in Social Studies

December 5, 2019

National Health Education Standards: Achieving
Excellence

c. Other policies affected:
None. The adoption of the HI WRSLL will not require any Board policy amendments.
d. Arguments in support of the recommendation:
The Department is currently using the HCPS III for World Languages K-12 to support
students in becoming proficient in languages in addition to English. These standards
were developed based on the national Standards for Foreign Language Learning
created in 1996 and were adopted by the Board in 2005.
Updating the Department’s world languages standards to the HI WRSLL would
strengthen students’ second language acquisition by focusing on developing language
proficiency. The indicators by proficiency ranges can be adapted to any beginning point,
program model, or grade configuration. They would allow schools more flexibility to
design and implement world languages instruction for all language learners, whether
they are new or heritage learners of the target language, from early to upper grades.
The following table provides a comparison between the HCPS III for World Languages
and the HI WRSLL and illustrates the shift towards proficiency-based language
instruction through the HI WRSLL.
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HCPS III for
World Languages

HI WRSLL

Organizing
Structure

Three strands Communication, Cultures, and
Comparisons

Five Goals - Communication,
Cultures, Connections,
Comparisons, Communities

Number of
Standards

Five

Eleven

Teaching and
Learning
Expectations

Grade-level benchmarks are
identified for each standard.

Performance and sample
indicators across the
proficiency ranges are
identified for each standard.

Grade/course levels are
grouped into three stages to
align with the stages of second
language acquisition.

The indicators are organized
to illustrate the progression
from the beginning to the
advanced stages of second
language acquisition.

The HI WRSLL would provide a clear and in-depth standards framework for teachers
and administrators to design and select curricula, allocate instructional resources, and
assess student achievement and progress. The standards would provide students,
families, and communities with concrete expectations for world languages education.
For teachers, adoption of the standards will:
● Enable them to design and implement proficiency-based language curricula for
all students;
● Enable them to tailor language experiences with a focus on communication;
● Provide them with cultural, interdisciplinary, and community contexts to teach and
use the target language; and
● Support educators who are already engaged in or interested in proficiency-based
world languages instruction.
For students, adoption of the standards will:
● Strengthen their proficiency in the target language;
● Equip them with knowledge and skills to engage in intercultural communication;
● Develop their understanding and appreciation of cultures in the local and global
communities; and
● Cultivate their literacy skills and 21st-century skills of communication,
collaboration, critical thinking, and creativity for success in career, college, and
life.
The following diagram outlines the next steps for world languages education upon
approval for adopting the HI WRSLL.
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Upon the Board of Education’s approval to adopt the HI WRSLL, the Department will
provide comprehensive support for complex areas and schools to implement the HI
WRSLL. Preparation and initial scale-up for implementation will be projected to take
place between School Years 2022-2025 with full implementation projected to take place
in School Year 2025-2026.
The Department will communicate the following with complex areas and schools over
an extended period of time:
●
●
●
●
●

Information about the HI WRSLL.
Opportunities for professional development and technical assistance to support
teacher collaboration.
Availability of materials, tools, and professional learning modules as standards
implementation resources.
Opportunities for complex areas and schools to provide feedback on complex
area and school needs.
Opportunities for complex areas and schools to share world languages “bright
spots.”

The Department will develop and expand current guidance documents and resources to
support complex areas and schools implementing world languages education
standards. Free online resources will be publicly accessible to support comprehensive
world languages education within the Department and strengthen communication with
families and the community. Additional online resources and professional development
will be created to support the implementation of the HI WRSLL.
While these standards will be implemented in kindergarten through the 12th grade, the
Department will also serve pre-kindergarten by extending resources and support for
developmentally appropriate practices in pre-kindergarten world languages education.
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e. Arguments against the recommendation:
Through the feedback opportunities, the Department received concerns regarding
implementing world languages education through the HI WRSLL. The table below
outlines the concerns and responses to address the concerns:
Concern

Response

Introducing new standards
during COVID-19.

The approval to adopt the HI WRSLL is the first step.
Upon approval, the Department will engage in a multiyear process to prepare for implementation.

Finding qualified world
languages teachers and
retaining them.

World languages is designated as a federal teacher
shortage area for the Department.
The Department has begun exploring options to build
language teacher pathways for the Seal of Biliteracy
honorees.

World Languages as a
requirement for
elementary schools.

Language acquisition takes time. World Languages is
encouraged at the elementary grades to allow students
to begin language study at an early grade and continue
to build proficiency in later grades.

Assessing and grading the The Communication standards are identified as the
HI WRSLL.
anchor standards. Proficiency targets are identified
across the anchor standards and are intended to be
used by teachers to guide instruction and inform
assessment for the course levels.
The Cultures, Comparisons, Connections, and
Communities Standards are identified as the supporting
standards. They provide contexts for students to use the
target language to meet the Communication Standards.
Assessment and grading resources, including rubrics
and grading conversion tools, will be developed to
prepare for implementation.
Efficiency and effects of
implementation;
accountability to ensure
content/curricula in
language classes meet
new standards.

Preparation for implementation will be a multi-year
process that addresses the following stages: laying the
foundation, initial scale-up, and full scale-up. Each stage
addresses professional learning support; curriculum,
instruction, and assessment resources; and program
review, monitoring, and reporting.
An outline of the roles and guidance for the tri-level
system will be identified. Resources and tools will be
developed for the complex areas to support schools in
implementing the HI WRSLL and ongoing program
review and improvement.
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f.

Other agencies or departments of the State of Hawaii involved in the action:
Attachment F lists the presentations, meetings, and feedback opportunities regarding
the adoption of HI WRSLL. Some of these opportunities include representatives from
the following agencies and Department offices:
●
●
●

The University of Hawaii at Manoa, College of Education, World Language
Teacher Education Committee
The University of Hawaii at Manoa, College of Education, Multilingual Learner
Teacher Education Committee
The Hawaii Language Roadmap Initiative

The response has been favorable from all parties.
g. Possible reaction of the public, professional organizations, unions, Department staff,
and/or others to the recommendations:
The overall reaction to the adoption of the HI WRSLL is expected to be favorable. The
Department provided an opportunity for stakeholders and the public to offer feedback
on the standards and implementation recommendations.
Discussions regarding the adoption of the HI WRSLL include the following non-State of
Hawaii agency:
● Hawaii Association of Language Teachers
The consensus is that the adoption of the HI WRSLL is a step forward for world
languages education and that its implementation will require professional development,
time, resources, and communication.
Educational implication:
The Department’s Office of Curriculum and Instructional Design (OCID) is responsible
for ensuring continual improvement in the design, support, and implementation of
standards based curriculum, instruction, and assessment as part of our system-wide
accountability approach to close the opportunity and achievement gap. World
languages education supports our students’ future success. Through languages,
students learn how to express ideas, interpret meaning, and interact with others across
cultures, which helps them develop a sense of identity, connections with the local
communities and the world, and appreciation of multiple perspectives, practices, and
products.
The adoption of the HI WRSLL will enable alignment with current research-based best
practices in world languages teaching, learning, and professional development. The HI
WRSLL will support equitable access to high-quality, comprehensive world languages
education opportunities and experiences for students with vertical alignment across
proficiency ranges and cohesion from kindergarten through the 12th grade.
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h. Personnel implications:
None.
i.

Facilities implications:
None.

j.

Financial implications:
The Department will rely on existing resources and personnel to support schools and
teachers with implementing the HI WRSLL. Existing schools’ world languages
education instructional materials and free online resources may align with the HI
WRSLL, thus reducing the need for schools to purchase new instructional materials.

6.

OTHER SUPPLEMENTARY RECOMMENDATIONS
None.

KTH:el
Attachments: Attachment A - The System of Standards
Attachment B - Board of Education Policies Related to World Languages
Education
Attachment C - Hawai‘i World-Readiness Standards for Learning Languages
Attachment D - World-Readiness Standards for Learning Languages and Can-Do
Descriptors
Attachment E - Recommendations to Implement the Hawai‘i World-Readiness
Standards for Learning Languages
Attachment F - World Languages Education Stakeholder Presentations,
Meetings, and Feedback Opportunities

c:

Office of Curriculum and Instructional Design

Attachment A
THE SYSTEM OF STANDARDS
Office of Curriculum and Instructional Design
February 22, 2022
Fundamentally, standards provide all students with access to high expectations, challenging
curricula, and effective teaching. Standards associate equity with excellence and ensure that
students have the knowledge and skills necessary to participate in daily activities and in the
workplace and to pursue their goals and aspirations.
The standards describe educational targets in all 10 content areas for all students in grades
K-5. All students, therefore, are expected to be given the opportunity to meet all of the K-5
standards. At the secondary level, however, the standards describe different things in different
content areas. For content areas (Language Arts, Mathematics, Science, Social Studies, Health,
and Physical Education) the standards describe expectations for all students since all students
are expected to take certain required courses in these areas. For content areas (Fine Arts,
World Languages, Career and Technical Education, and Computer Science) they describe a
continuum that should be expected by students who choose courses in these areas as
electives. It should be emphasized that all courses, required or elective, are standards-based
and are part of the Hawaii Standards System.
THE HAWAII STANDARDS SYSTEM
The Hawaii Standards System is more than the standards alone. The Hawaii Standards
System supports standards-based education through curriculum, instruction, and assessment
components. The system also provides student instructional support components such as
Special Education and English Learners. It also includes the Hawaii Multi-Tiered System of
Support Framework.
The Hawaii Standards System supports school-level implementation of standards-based
education by
● Identifying the targets for student learning such as the Vision of the Public School
Graduate, General Learner Outcomes, the Hawaii Standards, and other course
standards;
● Providing curricular and behavioral support for students through direct services to
students and their families; and
● Developing, acquiring, and assuring access to support for the implementation of
standards-based education for teachers, school leaders, and other academic staff.
The standards contain
● Essential content and skills in 10 content areas: Career and Technical Education,
Computer Science, Fine Arts, Health, Language Arts, Mathematics, Physical Education,
Science, Social Studies, and World Languages;
● Standards that describe the educational expectations for all students in grades K-5;
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●
●

Essential standards for all required courses: Language Arts, Math, Science, Social
Studies, Health, and Physical Education; and
Essential standards that can be met through elective courses chosen by secondary
students to fulfill graduation requirements in Career and Technical Education, Computer
Science, Fine Arts, and World Languages.

Included in the Hawaii Standards System are standards for courses not found in this document.
Because all courses are standards-based, these specialized courses utilize
● Industry or national standards that describe essential content and skills for elective
courses in areas such as Career and Technical Education Programs of Study (BOE
Policy 105-6); and
● Multi-disciplinary courses that are not included in one of the 10 content areas.
THE STANDARDS IMPLEMENTATION PROCESS MODEL
The Standards Implementation Process Model is a framework that has been adapted from West
Ed’s Learning from Assessment model. It consists of a series of six steps.
● The first step in the process asks a teacher to identify relevant benchmarks. The teacher
decides which benchmarks will be the central focus of a lesson or unit.
● In the second step, the teacher determines what evidence will show that the students
have met the benchmarks.
● In the third step of the process, the teacher plans the strategies and experiences which
will build understanding and help all students meet proficiency.
● The fourth and fifth steps require the collection of evidence of student learning. The
teacher determines what this evidence indicates about the student’s progress and
decides what further instruction or support is needed.
● Lastly, the teacher evaluates the work and communicates the findings.
While the model numbers the steps in the process, it is important to remember that these
steps are not always followed in a lock-step fashion. For example, a teacher may work
through steps one to five, and as she collects the evidence of student learning (step five), she
will likely gain insight that will inform step three (determine learning experiences). In her
review of the work, she may notice that many students are not meeting a certain aspect of a
particular benchmark. For example, the students may be able to correctly compare fractions
but may be unable to explain why they placed the fractions in a particular order. This
evidence will inform step three and the teacher will likely design additional learning
experiences designed to help students place fractions in a particular order.
STANDARDS IMPLEMENTATION PROCESS MODEL
1. Identify relevant benchmarks.
2. Determine acceptable evidence and criteria.
3. Determine learning experiences that will enable students to learn what they need to
know and to do.
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4. Teach and collect evidence of student learning.
5. Assess student work to inform instruction or use data to provide feedback.
6. Evaluate student work and make judgments on learning results and communicate
findings.
The graphic below shows the six-step standards Implementation Process Model.
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Standards Implementation Process Model
1. Identify relevant benchmarks.

●

Which benchmark(s) will be the central focus of the
lesson/unit?

2. Determine acceptable evidence and criteria.

●

What evidence will show that the student has met the
benchmarks at the appropriate taxonomic level?

3. Determine learning experiences that will enable students
to learn what they need to know and to do.

●

What strategies or learning experiences will build
understanding and help all students meet proficiency?
How can the General Learner Outcomes and Process
Standards enhance the learning experience?

●
4. Teach and collect evidence of student learning.

●

What does the evidence indicate about the student’s
progress? Other evidence: reflections, observations,
interviews.

5. Assess student work to inform instruction or use data to
provide feedback.

●

Is there enough work to make a judgment about the
student’s level of proficiency?
What further support is needed?

●
6. Evaluate student work and make judgment on learning
results and communicate findings.

●

What is the level of proficiency most recently
demonstrated by the student?
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STANDARDS BY CONTENT AREA
Content Area

Standards and Year Adopted

Career and Technical Education

Hawaii Content and Performance Standards III (2006)

Computer Science

Computer Science Teachers Association (2018)

English Language Arts

Common Core (2010)

Fine Arts

Hawaii Content and Performance Standards III (2006)

Health Education

National Health Education Standards (2019)

Mathematics

Common Core (2010)

Physical Education

Hawaii Content and Performance Standards III (2006)

Science

Next Generation Science Standards (2016)

Social Studies

Hawaii Core Standards for Social Studies (2018)

World Languages

Hawaii Content and Performance Standards III (2006)

CURRICULUM MANAGEMENT SYSTEM
Statewide standards adoption and related processes
The Curriculum Management System (CMS) provides clear guidelines and procedures for
significant areas related to standards-based teaching and learning. Standards-based teaching
and learning form the backbone of our education system.
Adopting or revising new standards requires high-quality instructional materials, professional
learning, alignment to assessment, and clear communication and connection across initiatives.
The CMS is to be used in the tri-level system to define the roles and responsibilities of each
level. The CMS aligns with the Hawai‘i State Board of Education (BOE) policies and other
applicable regulations. It establishes timelines and tools for standards, the Instructional
Materials Approval Process (IMAP) for high-quality instructional materials review, and defines
key terms to ensure common language and understanding.
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Four guiding principles drive all work aligned to this plan:
● Equity and excellence
● Connections to culture and place
● Focus on the whole child
● College, career, and community readiness
The components of the CMS are:
● Standards;
● High-Quality Instructional Materials;
● Professional Learning;
● Assessment; and
● Communication and Connections
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Standards Adoption Timeline*
SY
16-17

SY
17-18

SY
18-19

SY
19-20

SY
20-21

SY
21-22

SY
22-23

SY
23-24

SY
24-25

SY
25-26

SY
26-27

SY
27-28

SY
28-29

SY
29-30

SY
30-31

SY
31-32

SY
32-33

SY
33-34

SY
34-35

SY
SY
35-36 36-37

Science
Social
Studies
ELA
Mathematics
Health
Physical
Education
Fine Arts
World
Languages
ELD**

(English Language
Development )

Comp
Science
CTE***
Key

CTE Pathway Rollout**
Light shading indicates the review process.

Dark shading indicates the target year for Board adoption.

* Board Adoption is the first step in standards implementation. See Roles and Responsibilities for tri-level standards implementation functions.
**WIDA ELD standards were adopted in 2009 and are refreshed by WIDA periodically, and the Office of Student Support Services provides ongoing support.
***Career and Technical Education standards will be reviewed on an ongoing basis as needed.
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STANDARDS ADOPTION RESPONSIBILITIES
State
●

●

Consult with other states and national
professional organizations to incorporate
and adapt best practices in standards
adoption and implementation
Create and implement criteria for a
multi-year cycle of standards review and
adoption

●

Facilitate review/revision/writing process
of content standards as applicable

●

Facilitate review and feedback collection
from community partners

●

Bring standards to BOE for adoption

●

Inform all stakeholders about standards
adoption (complex area, schools, and
community partners)

●

Create a state implementation plan with
clearly articulated collaborative partners
and connections to all five components of
the CMS

●

Monitor statewide rollout for quality
assurances and identify promising/best
practices to share with collaborative
partners in order to refine implementation

Complex Area

School

●

Participate in the review and
feedback of standards adoption

●

Participate in the state review
process and provide feedback

●

Include in the complex area plan
clearly articulated collaborative
partners and connections to all five
components of the CMS

●

●

Self-assess overall standards
implementation, based on complex
area and school plans

Include in the school’s academic
plan clearly articulated
collaborative partners and
connections to all five components
of the CMS

●

Self-assess overall standards
implementation, based on school
plan

●

Identify a lead contact(s) (e.g.,
academic coach, curriculum
coordinator, grade level chairs,
department heads) for standards
implementation in each content
area, aligned to the school
academic plan

●

Inform school community about
adopted standards

●

●

Identify one or more complex area
contacts responsible for
communication in each content
area; share contact information with
state and schools
Inform all stakeholders about
standards adoption (schools and
community partners)
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Standards Review Checklist Section 1 – Rationale for a Review of Standards
At least one box must be checked “yes” to proceed with the review of standards for revision, rewriting, or replacing of current
academic standards. Move on to Section 2 – Revise, Rewrite or Replace.
If all boxes are checked “no,” revision, rewriting, and/or replacing of current academic standards are not needed at this time. The
current standards will continue to be supported through ongoing professional learning, instructional materials, and communication.

Yes
❒

No
❒

❒

❒

Changes in the labor market indicate a need for consideration of an updated set of standards.

❒

❒

Rapidly changing content in the field indicates a need for consideration of an updated set of standards.

❒

❒

National trends indicate a need for consideration of an updated set of standards.

❒

❒

Substantial input from Hawai‘i educators or education experts indicates a need to consider an updated set of
standards.

❒

❒

New state or federal policies require an updated set of standards.

Current peer-reviewed or evidenced-based research indicates a need for consideration of an updated set of
standards.
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LEGAL AUTHORITY FOR THE EDUCATION PROGRAM
The legal authority for the standards-based education program is described in the Hawaii
Revised Statutes and Board of Education policies. Relevant Hawaii Revised Statutes and Board
of Education policies are listed here.
POLICY 105-1
ACADEMIC PROGRAM
The Board recognizes that one of the key components to student achievement and success is a
quality, standards-based academic program. Therefore, the Department shall provide an
academic program to equip each student with the knowledge, skills, attitudes, and values
needed to attain the applicable statewide content and performance standards as adopted by the
Board. The Department shall provide standards-based learning experiences to develop and
nurture a variety of intelligences.
Effective learning shall be facilitated through the maximum and active participation of each
student in the learning process, ensuring that personal meaning is derived from curriculum
content, appropriate and relevant teaching and learning strategies, and self-assessment as well
as standards-based assessment, grading and reporting procedures. Each school shall offer a
comprehensive program of academic education to meet the needs, interests, and abilities of all
students, including language arts, mathematics, science, social studies, health, physical
education, fine arts, world languages, and career and life skills.
[Approved: 11/17/2015 (as Board Policy 105.1); amended: 06/21/2016 (renumbered as Board
Policy 105-1)]
Former policy 2100 history: adopted: 10/1970; amended: 08/1086, 03/1988, 01/1999,
01/05/2006

POLICY 102-2
K-12 LITERACY
Literacy shall be attained through an appropriate framework of curriculum and instruction.
Literacy is the ability in any content or context to read, write, and communicate. Other skills that
enhance literacy include relating, expressing, speaking, understanding, listening, critical
thinking, analyzing, and problem-solving.
The language arts standards contained in the applicable statewide content and performance
standards specify what all students should know and be able to do to be literate. To attain this
goal, all schools shall provide a balanced and comprehensive reading and writing program that
includes the direct teaching of: (1) comprehension of content and language in both oral and
written forms; (2) organized and explicit skills instruction, that includes phonemic awareness,
phonic analysis, and decoding skills, especially in the early grades; and (3) fluency and
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vocabulary development that includes an understanding of how words work. The reading and
writing program shall also provide: (4) on-going diagnosis and assessment that ensures
accountability for results; (5) effective writing practices to be integrated into the reading and
writing program; and (6) timely intervention services to assist students who are at risk of failing
attainment of literacy.
An effective early reading and writing program shall be implemented to assure that every child
will become a proficient reader and writer, as defined by the Department, by the end of third
grade.
In the instructional program for grades 4-12, all content areas shall further support the
development of literacy skills such that students can access and communicate subject area
content and concepts using a wide variety of print and non-print materials.
Students identified by the Department as not proficient will receive appropriate assistance and
support.
Rationale: The development of student literacy in all content areas and in all grade levels is an
educational and cultural imperative.
[Approved: 11/17/2015 (as Board Policy 102.2); amended: 06/21/2016 (renumbered as Board
Policy 102-2)]
Former policy 2010 history: approved: 10/1994 (Curriculum and Instruction Policy); amended:
04/1998; 06/2002; 10/19/2006

POLICY 102-3
STATEWIDE CONTENT AND PERFORMANCE STANDARDS
To ensure high academic expectations, challenging curriculum, and appropriate assessment
and instruction for all public school students statewide, including public charter schools, in
accordance with Chapter 302A-201 of the Hawaii Revised Statutes, the Board of Education
shall adopt statewide content and performance standards that specify what students in all public
schools, including charter schools, must know and be able to do. The Department of Education
shall implement statewide content and performance standards approved by the Board of
Education.
Schools shall articulate and align their curricular, assessment and instructional program—by
grade level, subject area, courses, and/or other appropriate units—with the applicable statewide
content and performance standards and evaluate the effectiveness of their efforts to help all
students attain the standards. The school's articulated curricular, assessment and instructional
program shall be shared with parents and students with the intent of involving parents/guardians
as partners in the education of their children.
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The Superintendent shall develop and implement a plan to create a standards-based and
performance-oriented education system that will ensure that all students attain the standards.
[Approved: 10/06/2015 (as Board Policy 102.3); amended: 06/21/2016 (renumbered as Board
Policy 102-3)]
Former policy 2015 history: approved: 10/1995; amended: 11/2001; 06/23/2005

POLICY 105-2
RESPONSIBILITY FOR CURRICULUM DEVELOPMENT AND IMPLEMENTATION
The Department of Education shall provide guidance to schools in developing and implementing
curriculum and instruction for the public school system. The responsibility for developing
curriculum shall be shared by the Superintendent and the schools. The responsibility for
developing and delivering the instructional program shall rest primarily with the schools. The
Superintendent shall provide the general direction in curriculum and instruction by providing
guidance in the use of effective teaching, learning, and assessment strategies appropriate to
statewide content and performance standards.
[Approved: 05/05/2015 (as Board Policy 105.2); amended: 06/21/2016 (renumbered as Board
Policy 105-2)] Former policy 2030 history: former code no. 6123.2; former policy approved:
07/1960; amended: 10/1970, 03/1988; 03/1999

POLICY 105-3
CURRICULUM
All elementary (grades K-5) and secondary schools (middle/intermediate and high) shall offer
a program of studies—or curriculum—that enables all students to attain, to the highest degree
possible, the applicable statewide content and performance standards as adopted by the
Board. The curricula shall include:
Academic courses, subjects, and/or units of study;
Relevant instructional activities and materials;
Specific learner outcomes or expectations that result in student attainment of grade-level
benchmarks or learning outcomes that result in meeting expectations for high school
graduation;
A timeframe in which outcomes are expected to be achieved;
Assessment tools and methods, including collection and analysis of student growth and
attainment of outcomes and benchmarks;
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Planned, systematic co-curricular activities and student academic support services, such as
counseling and guidance; and
To the extent reasonably possible, all schools shall offer curricula that is culturally relevant and
reflective of the community that it serves.
Every school shall articulate and coordinate curriculum and curricular services between and
among grade levels and subject areas and with other schools within its complex.
The Department and complex areas shall provide guidance to assist schools in the
implementation of this policy.
Rationale: A strong, challenging curriculum is key to student success and achievement.
Research has shown that when curricula connects to students and their communities, there is
increased engagement which leads to school achievement.
[Approved: 11/17/2015 (as Board Policy 105.3); amended: 06/21/2016 (renumbered as Board
Policy 105-3)] Former policy 2101 history: approved: 11/03/2005
POLICY 105-4
INSTRUCTIONAL MATERIALS
Instructional materials, such as printed materials, media and electronic resources, which
address applicable statewide content and performance standards, shall be selected for
classroom use.
The Department of Education office providing curricular support shall provide a list of
recommended instructional materials for select curricular areas. It shall also provide general and
content-specific evaluation criteria for schools to use when evaluating instructional materials.
Schools that select instructional materials not on the list of recommended instructional materials
shall demonstrate that these materials will better support their students’ learning needs.
Evidence shall include statewide assessment results and other data documenting student
achievement.
Schools shall develop and implement a multi-year instructional materials
acquisition/replacement plan that is based on instructional needs. This shall be a key
component of a school’s academic and financial plan. Schools shall inform parents and make
available to their school communities the instructional materials acquisition/replacement plan,
and its adequacy in meeting students’ needs.
Rationale: Implementation of standards-based education requires instructional materials that
are aligned with applicable standards.

13

Attachment A

[Approved: 05/05/2015 (as Board Policy 105.4); amended: 06/21/2016 (renumbered as Board
Policy 105-4)] Former policy 2240 history: former code nos.: 6134, Textbooks and Reference
Materials; 6134.1, Approval of Reference Materials Offered by Special Interest Groups; former
policy 6134.1: approved: 01/1955; reviewed 07/1960; revised and included above 04/1970;
approved: 10/1970; amended: 03/1988, 05/1995, 03/1997, 09/1998, 01/05/2006
POLICY 105-6
CAREER AND TECHNICAL EDUCATION
Career and Technical Education encompasses both career and academic education and shall
be incorporated into the curriculum at each grade level in the public schools. Elementary and
middle/intermediate schools shall implement technological design and career planning
standards by integrating career awareness and exploration opportunities into the curriculum.
High schools shall offer rigorous and relevant Programs of Study that integrate academic and
technical skills standards which are organized within career pathways. Each Program of Study
shall include a coherent sequence of courses based on academic, technical, and employability
skills standards. Programs of Study standards shall be aligned with postsecondary education,
labor, and industry. Assessment of Career and Technical Education Programs of Study, which
includes data on student achievement and postsecondary opportunities, shall be a continuous
process and shall guide program improvement.
Students who successfully complete all course requirements for graduation, and complete a
Career and Technical Education Pathway Program of Study, including all requirements and
assessments, shall be recognized for their academic and technical skill achievements.
Recognition of the successful completion of a Career and Technical Education Program of
Study will be documented on the students’ transcript.
Collaboration by school administrators, staff, and students is essential in providing effective
Career and Technical Education programs. Moreover, schools should involve their community
stakeholders as full partners in developing quality Career and Technical Education programs
organized within a Career Pathway System.
Rationale: Career and Technical Education is a distinct but integral component of a quality
education system. Furthermore, while all education has vocational aspects, comprehensive
Career and Technical Education programs help students develop the technical, academic,
employability, and life skills needed for high wage and high skill careers and/or postsecondary
education.
[Approved: 05/03/2016 (as Board Policy 105.6); amended: 06/21/2016 (renumbered as Board
Policy 105-6)]
Former policy 2103 history: approved: 01/08/1998; amended: 01/05/2006, 03/18/2010
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Hawaii Revised Statute §302A-323 Computer science; curricula plan; public schools.
(a) The department shall:
(1) Develop and implement a statewide computer science curricula plan for public school
students in kindergarten through twelfth grade that may include design thinking as part
of the curricula; and
(2) Beginning with the 2021-2022 school year, ensure that each public high school offers
at least one computer science course during each school year.
(b) Beginning with the 2022-2023 school year, at least one public elementary school and one
public middle or intermediate school in each complex area shall offer computer science courses
or computer science content.
(c) Beginning with the 2023-2024 school year, no less than fifty percent of the public elementary
schools and no less than fifty percent of the public middle and intermediate schools in each
complex area shall offer computer science courses or computer science content.
(d) Beginning with the 2024-2025 school year, all public elementary, middle, and intermediate
schools shall offer computer science courses or computer science content.
(e) By June 30, 2022, and by each June 30 thereafter, the superintendent shall submit to the
board and legislature a report of the computer science courses and computer science content
offered during the previous school year at the schools in each complex area. The report shall
Include:
(1) The names and course codes of the computer science courses offered at each
School;
(2) The number and percentage of students enrolled in each computer science course
and computer science content, disaggregated by:
(A) Gender;
(B) Race and ethnicity;
(C) Special education status, including students eligible for special education
under the federal Individuals with Disabilities Education Act, as amended, or
section 504 of the federal Rehabilitation Act of 1973, as amended;
(D) English language learner status;
(E) Eligibility for the free and reduced price lunch program; and
(F) Grade level;
provided that if a category contains one to five students, or contains an amount that would allow
the amount of another category that contains one to five students to be determined, the number
of students shall be replaced with a symbol indicating that one to five students fulfilled that
particular category;
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(3) The names and course codes of the courses containing computer science content
and a description of the computer science standards and content that are covered by
those courses; and
(4) The number of computer science instructors at each school, disaggregated by:
(A) Any applicable certification;
(B) Gender;
(C) Race and ethnicity; and
(D) Highest academic degree earned.
(f) For the purposes of this section, "offer" means to provide a computer science course or
computer science content taught in the English or Hawaiian language by a teacher:
(1) Who is physically located at the school; or
(2) Who is not physically located at the school but provides instruction through virtual
means with the assistance of a proctor who is physically located at the school.

16

Attachment B

POLICY 102-3
STATEWIDE CONTENT AND PERFORMANCE STANDARDS

To ensure high academic expectations, challenging curriculum, and appropriate assessment
and instruction for all public school students statewide, including public charter schools, in
accordance with Chapter 302A-201 of the Hawaii Revised Statutes, the Board of Education
shall adopt statewide content and performance standards that specify what students in all public
schools, including charter schools, must know and be able to do. The Department of Education
shall implement statewide content and performance standards approved by the Board of
Education.
Schools shall articulate and align their curricular, assessment and instructional program—by
grade level, subject area, courses, and/or other appropriate units—with the applicable statewide
content and performance standards and evaluate the effectiveness of their efforts to help all
students attain the standards. The school's articulated curricular, assessment and instructional
program shall be shared with parents and students with the intent of involving parents/guardians
as partners in the education of their children.
The Superintendent shall develop and implement a plan to create a standards-based and
performance-oriented education system that will ensure that all students attain the standards.
[Approved: 10/06/2015 (as Board Policy 102.3); amended: 06/21/2016 (renumbered as Board
Policy 102-3)]
Former policy 2015 history: approved: 10/1995; amended: 11/2001; 06/23/2005
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POLICY 105-1
ACADEMIC PROGRAM

The Board recognizes that one of the key components to student achievement and success is a
quality, standards-based academic program. Therefore, the Department shall provide an
academic program to equip each student with the knowledge, skills, attitudes, and values
needed to attain the applicable statewide content and performance standards as adopted by the
Board. The Department shall provide standards-based learning experiences to develop and
nurture a variety of intelligences.
Effective learning shall be facilitated through the maximum and active participation of each
student in the learning process, ensuring that personal meaning is derived from curriculum
content, appropriate and relevant teaching and learning strategies, and self-assessment as well
as standards-based assessment, grading and reporting procedures. Each school shall offer a
comprehensive program of academic education to meet the needs, interests, and abilities of all
students, including language arts, mathematics, science, social studies, health, physical
education, fine arts, world languages, and career and life skills.
[Approved: 11/17/2015 (as Board Policy 105.1); amended: 06/21/2016 (renumbered as Board
Policy 105-1)]
Former policy 2100 history: adopted: 10/1970; amended: 08/1086, 03/1988, 01/1999,
01/05/2006
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POLICY 105-2
RESPONSIBILITY FOR CURRICULUM DEVELOPMENT AND IMPLEMENTATION

The Department of Education shall provide guidance to schools in developing and implementing
curriculum and instruction for the public school system.
The responsibility for developing curriculum shall be shared by the Superintendent and the
schools. The responsibility for developing and delivering the instructional program shall rest
primarily with the schools. The Superintendent shall provide the general direction in curriculum
and instruction by providing guidance in the use of effective teaching, learning, and assessment
strategies appropriate to statewide content and performance standards.
[Approved: 05/05/2015 (as Board Policy 105.2); amended: 06/21/2016 (renumbered as Board
Policy 105-2)]
Former policy 2030 history: former code no. 6123.2; former policy approved: 07/1960;
amended: 10/1970, 03/1988; 03/1999

3

Attachment B

POLICY 105-14
MULTILINGUALISM FOR EQUITABLE EDUCATION

All cultures and languages are valuable resources to learn and live in Hawaiʻi and our global
community. Multilingualism creates learning environments that draw from the rich linguistic
diversity and cultural strengths of Hawaii’s students. The Board of Education recognizes the
important role of multilingualism in providing a meaningful and equitable education for student
achievement.
The Department shall strive to meet the following goals of this policy:




provide a range of language program(s) for multilingual students, which include students
identified as English Learners (“EL”) and students who want to learn an additional
language;
provide effective educators with appropriate knowledge, skills, and instructional
materials; and
provide outreach supports to families to become actively engaged in their children’s
education.

To promote partnerships that support the implementation of this policy, the Department shall
establish a permanent advisory committee made up of diverse stakeholders, including family
members, community leaders, multilingual speakers, educational experts, school practitioners
and administrators.
The Department shall provide an annual report on the implementation of this policy to the
Board.
The Department shall seek the necessary funds to implement this policy, but nothing in this
policy shall require the expenditure of funds in excess of what is appropriated to the
Department.
The Department shall comply with all state and federal laws related to language in education,
but nothing in this policy shall confer any rights or obligations to students, parents, employees or
other persons, beyond those provided for by law.
Rationale: Research shows when students’ identities, histories, cultures, and languages are
included in a meaningful and equitable education, they are better able to learn academic
content and the official language medium of education, be it English or Hawaiian.
[Approved: 02/16/2016 (as Board Policy 105.14); amended: 06/21/2016 (renumbered as Board
Policy 105-14)]
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POLICY 105-15
SEAL OF BILITERACY

The Board of Education hereby establishes a Seal of Biliteracy to be awarded upon graduation
to students who demonstrate a high proficiency in either of the State’s two official languages
and at least one additional language, including American Sign Language; provided that a
student who demonstrates a high proficiency in both of the State’s two official languages shall
be awarded a Seal of Biliteracy.
The purposes of the Seal of Biliteracy are to recognize the importance of: (1) enabling students
to be college, career, and community ready in today’s global society; (2) establishing an
educational culture that recognizes and values the wealth of linguistic and cultural diversity
students bring to the classroom; (3) supporting opportunities for study of and increasing
proficiency in ‘Ōlelo Hawai‘i, an official language of the State of Hawaii; and (4) encouraging
partnerships with institutions of higher education and community organizations to increase
access to language instruction in a variety of languages.
The Department of Education shall implement the Seal of Biliteracy, including development of
criteria that provide for high levels of proficiency for those receiving the Seal.
Rationale: The Board of Education recognizes that there is personal, cultural, social,
academic, and vocational/occupational value in encouraging students to maintain, or develop,
proficiency in English and an additional language.
[Approved: 06/16/2015 (as Board Policy 105.15); amended: 06/21/2016 (renumbered as Board
Policy 105-15)]
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Standards Organization
Anchor Goal
COMMUNICATION: Learners communicate effectively
in the target language in order to function in a variety
of situations and for multiple purposes.

Standards
Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.
Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or written
conversations to share information, reactions, feelings, and opinions.
Presentational Communication: Learners present information, concepts, and ideas to inform, explain,
persuade, and narrate on a variety of topics using appropriate media and adapting to various
audiences of listeners, readers, or viewers.

Supporting Goals
CULTURES: Learners interact with cultural
competence and understanding.

Supporting Standards
Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain, and
reflect on the relationship between the practices and perspectives of the cultures studied.
Relating Cultural Products to Perspectives: Learners use the language to investigate, explain, and
reflect on the relationship between the products and perspectives of the cultures studied.

CONNECTIONS: Learners connect with other
disciplines and acquire information and diverse
perspectives in order to use the language to function
in academic and career-related situations.

Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines while
using the language to develop critical thinking and to solve problems creatively.

COMPARISONS: Learners develop insight into the
nature of language and culture in order to interact with
cultural competence.

Language Comparisons: Learners use the language to investigate, explain, and reflect on the nature of
language through comparisons of the language studied and their own.

Acquiring Information and Diverse Perspectives: Learners access and evaluate information and diverse
perspectives that are available through the language and its cultures.

Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the concept of
culture through comparisons of the cultures studied and their own.
COMMUNITIES: Learners communicate and interact
with cultural competence in order to participate in
multilingual communities at home and around the
world.

School and Global Communities: Learners use the language both within and beyond the classroom to
interact and collaborate in their community and the globalized world.Anchor
Lifelong Learning: Learners set goals and reflect on their progress in using languages for enjoyment,
enrichment, and advancement.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Standards Components and Definitions
●

●

Goals: The desired results of language instruction; the
overarching knowledge and skills, content, and context that
drive instruction. The goals of the HI WRSLL are
Communication, Cultures, Connections, Comparisons, and
Communities. They are interconnected with the following
distinctions:
○ The Communication goal is the anchor goal. The
corresponding three standards of Interpretive
Communication, Interpersonal Communication, and
Presentational Communication are the anchor standards.
The anchor goal and standards provide the foundation for
language acquisition and proficiency. They address the
foundational language knowledge and skills for
communication and should be addressed in every World
Languages unit and lesson.
○ The Cultures, Connections, Comparisons, and
Communities goals and standards are the supporting
goals and standards that provide context to teach and
use the target language for communicative purposes.
These supporting goals and standards serve as the vehicle
for providing comprehensible input, engaging in
interactions, and presenting content in the target
languages. Select goal(s) and standard(s) are incorporated
into a unit and lesson based on the communicative targets
and desired outcomes. Where appropriate, the supporting
standards should be incorporated into multiple
units/lessons in integrated ways throughout the school
year.
Standards: Descriptions of knowledge and abilities that all students should acquire as they progress through the language
sequence for the goals.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Performance Indicators: Descriptions of what students can do consistently in the target language over time, as a result of
instruction, to meet the Communications and Cultures standards. The indicators describe language performance at the
Novice, Intermediate, and Advanced sublevels and the Superior level. They inform instructional design and support students
in charting progress toward meeting their language learning and acquisition goals.
Sample Indicators: Examples of observable student outcomes in meeting the Connections, Comparisons, and Communities
standards for the Novice, Intermediate, and Advanced proficiency ranges. An outline of what learners can do to demonstrate
the knowledge and skills of that Standard using the language and how they can perform using the language. The sample
indicators are intended to provide examples of observable student outcomes and are not intended as a checklist to address
each standard.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Standards Format At-a-Glance
The following visual illustrates how the standards are structured with the standards components:

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Goal: Communication
Learners communicate effectively in the target language in order to function in a variety of situations and for multiple purposes.
Standard: Interpretive Communication (INT C) - Learners understand, interpret, and analyze what is heard, read, or viewed on a variety
of topics.
Novice Range Performance Indicators

INT C

Understand,
Interpret, and
Analyze
Informational
and Fictional
Texts

Novice Low (NL)
learners can...

Novice Mid (NM)
learners can...

Novice High (NH)
learners can...

Identify memorized or
familiar words or characters
when they are supported
by gestures or visuals in
informational and fictional
texts that are
spoken/signed/written.

Identify some basic facts
from memorized
words/characters and
phrases when they are
supported by gestures or
visuals in informational and
fictional texts that are
spoken/signed/written.

Identify the topic and some
isolated facts from simple
sentences in informational
and short fictional texts that
are spoken/signed/written.

Intermediate Range Performance Indicators
Intermediate Low (IL)
learners can...
Identify the topic and
related information from
simple sentences in short
informational and short
fictional texts that are
spoken/signed/written.

Intermediate Mid (IM)
learners can...

Intermediate High (IH)
learners can...

Identify the main idea and
key information from
simple sentences in short
straightforward
informational and fictional
texts that are
spoken/signed/written.

Usually follow the main
message in various time
frames in straightforward,
and sometimes descriptive,
paragraph length
informational texts that are
spoken/signed/written.
Usually follow the main
story and actions
expressed in various time
frames in paragraph length
fictional texts that are
spoken/signed/written.

Understand,
Interpret, and
Analyze
Conversations
Between Other
People

Understand memorized or
familiar words or characters
when they are supported
by gestures or visuals in
oral/signed/written
conversations.

Identify some basic facts
from memorized
words/characters and
phrases when they are
supported by gestures or
visuals in
oral/signed/written
conversations.

Understand familiar
questions and statements
from simple sentences in
oral/signed/written
conversations.

Identify the main idea in
short oral/signed/written
conversations.

Identify the main idea and
key information in short
straightforward
oral/signed/written
conversations.

Usually understand the
main idea and flow of
events expressed in
various time frames in
oral/signed/written
conversations and
discussions.
Sometimes understand
situations with complicating
factors communicated
orally/via signing.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Advanced Range Performance Indicators

Superior Range
Performance Indicators

Advanced Low (AL) learners can...

Advanced Mid (AM) learners can...

Advanced High (AH) learners can...

Superior (S) learners can...

Identify the underlying message and some
supporting details across major time
frames in descriptive and
compare/contrast informational texts that
are spoken/signed/written.

Understand the underlying message and
most supporting details across major time
frames in descriptive informational texts
that are spoken/signed/written, including
texts on topics outside their field of
interest.

Follow the flow of ideas and infer meaning
from complex language on unfamiliar,
abstract topics within informational and
descriptive texts that are
spoken/signed/written.

Follow the flow of ideas and infer meaning
from unfamiliar, abstract topics in complex
language in informational and fictional
texts that are spoken/signed/written.

INT C

Understand,
Interpret, and
Analyze
Informational
and Fictional
Texts

Follow the main story and some
supporting detail across major time frames
in fictional oral/signed/printed texts.

Understand,
Interpret, and
Analyze
Conversations
Between Other
People

Attachment C

Understand the main message and some
supporting details across major time
frames in oral/signed/written conversations
and discussions.

Follow the main story and most supporting
detail across major time frames in fictional
texts that are spoken/signed/written.

Follow the flow of ideas and some
nuances from different viewpoints in most
fictional texts that are
spoken/signed/written.

Understand the main message and most
supporting details across major time
frames in oral/signed/written conversations
and discussions.

Follow the flow of ideas and some
nuances from different viewpoints in
oral/signed/written conversations and
discussions.

Follow abstract, complex, and unfamiliar
topics in extended oral/signed/written
conversations and discussions involving
multiple speakers.
Understand implications and inferences in
oral/signed/written discussions or
presentations.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Standard: Interpersonal Communication (IPS C) - Learners interact and negotiate meaning in spoken, signed, or written conversations to
share information, reactions, feelings, and opinions.
Novice Range Performance Indicators

IPS C

Novice Low (NL)
learners can...

Novice Mid (NM)
learners can...

Novice High (NH)
learners can...

Intermediate Range Performance Indicators
Intermediate Low (IL)
learners can...

Intermediate Mid (IM)
learners can...

Intermediate High (IH)
learners can...

Exchange
Information
and Ideas in
Conversations

Provide information by
answering a few simple
questions on very familiar
topics, using practiced or
memorized words and
phrases, with the help of
gestures or visuals.

Request and provide
information by asking and
answering a few simple
questions on very familiar
and everyday topics, using
a mixture of practiced or
memorized words, phrases,
and simple sentences.

Request and provide
information by asking and
answering practiced and
some original questions on
familiar and everyday
topics, using simple
sentences most of the time.

Request and provide
information in
conversations on familiar
topics by creating simple
sentences and asking
appropriate follow-up
questions.

Exchange information in
conversations on familiar
topics and some
researched topics, creating
sentences and series of
sentences and asking a
variety of follow-up
questions.

Exchange information in
conversations and some
discussions on a variety of
familiar and some concrete
topics that they have
researched, using
connected sentences that
may combine to form
paragraphs and asking a
variety of questions, often
across various time frames.

Meet Needs or
Address
Situations in
Conversations

Express some basic needs,
using practiced or
memorized words and
phrases, with the help of
gestures or visuals.

Express basic needs
related to familiar and
everyday activities, using a
mixture of practiced or
memorized words, phrases,
simple sentences, and
questions.

Interact with others to meet
their basic needs related to
routine everyday activities,
using simple sentences
and questions most of the
time.

Interact with others to meet
their basic needs in familiar
situations by creating
simple sentences and
asking appropriate
follow-up questions.

Interact with others to meet
their needs in a variety of
familiar situations, creating
sentences and series of
sentences and asking a
variety of follow-up
questions.

Interact with others to meet
their needs in a variety of
situations, sometimes
involving a complication,
using connected sentences
that may combine to form
paragraphs and asking a
variety of questions, often
across various time frames.

Express,
React to, and
Support
Preferences
and Opinions
in
Conversations

Express basic preferences
or feelings, using practiced
or memorized words and
phrases, with the help of
gestures or visuals.

Express their own
preferences or feelings and
react to those of others,
using a mixture of practiced
or memorized words,
phrases, simple sentences,
and questions.

Express, ask about, and
react to preferences,
feelings, or opinions on
familiar topics, using simple
sentences most of the time
and asking questions to
keep the conversation on
topic.

Express, ask about, and
react with some details to
preferences, feelings, or
opinions on familiar topics,
by creating simple
sentences and asking
appropriate follow-up
questions.

Exchange preferences,
feelings, or opinions and
provide basic advice on a
variety of familiar topics,
creating sentences and
series of sentences and
asking a variety of
follow-up questions.

Explain preferences,
opinions, and emotions and
provide advice on a variety
of familiar and some
concrete topics that they
have researched, using
connected sentences that
may combine to form
paragraphs and asking a
variety of questions, often
across various time frames.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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IPS C
Advanced Low (AL) learners can...

Attachment C

Advanced Range Performance Indicators

Superior Range
Performance Indicators

Advanced Mid (AM) learners can...

Superior (S) learners can...

Advanced High (AH) learners can...

Exchange
Information
and Ideas in
Conversations

Exchange information and ideas in
discussions on a variety of familiar and
concrete academic and social topics,
using a few simple paragraphs across
major time frames.

Maintain discussions on a wide variety of
familiar and unfamiliar concrete topics of
personal and general interest, and
sometimes academic, social or
professional topics, by using probing
questions and providing detailed
responses across major time frames.

Discuss and sometimes debate a variety
of complex concrete and some abstract
academic, social and professional topics
and often deal with related issues
hypothetically, using precise questions and
explanations.

Discuss and debate a wide variety of
complex issues and abstract ideas using
precise, sophisticated, and academic
language.

Meet Needs or
Address
Situations in
Conversations

Interact and negotiate to resolve an
unexpected complication that arises in a
familiar situation, using a few simple
paragraphs across major time frames.

Interact and negotiate to resolve an
unexpected complication that arises in a
familiar situation, providing detailed
explanations and offering a variety of
resolutions across major time frames.

Interact and negotiate to resolve an
unexpected complication in a situation that
is generally unfamiliar.

Interact and negotiate to resolve abstract
and complex matters on a wide variety of
topics in a variety of situations.

Express,
React to, and
Support
Preferences
and Opinions
in
Conversations

Maintain conversations by providing
explanations and comparisons of
preferences, opinions, and advice on
familiar and concrete academic and social
topics using a few simple paragraphs
across major time frames.

Maintain extended conversations by
supporting, reacting to, and comparing
preferences and opinions and expressing
advice and emotions in detail across major
time frames, and by asking probing
questions.

Discuss, support, and sometimes debate
opinions and advice on a variety of
complex concrete topics, often addressing
hypothetical or abstract issues, and asking
precise questions.

Discuss and debate opinions and advice
with multiple participants on a wide variety
of complex issues and abstract ideas,
concretely, abstractly, and hypothetically.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Attachment C

Standard: Presentational Communication (P C) - Learners present information, concepts, and ideas to inform, explain, persuade, and
narrate on a variety of topics using appropriate media and adapting to various audiences of listeners, readers, or viewers.
Novice Range Performance Indicators

PC

Novice Low (NL)
learners can...

Novice Mid (NM)
learners can...

Present
Information to
Narrate About
Their Life,
Experiences,
and Events

Introduce themselves using
practiced or memorized
words/characters/signs and
phrases, with the help of
gestures or visuals.

Present information about
themselves, their interests
and their activities using a
mixture of practiced or
memorized
words/characters/signs,
phrases and simple
sentences.

Present
Information to
Give a
Preference,
Opinion, or
Persuasive
Argument

Express their likes and
dislikes using practiced or
memorized
words/characters/signs and
phrases, with the help of
gestures or visuals.

Present
Information to
Inform,
Describe, or
Explain

Name very familiar people,
places, and objects using
practiced or memorized
words/characters/signs and
phrases, with the help of
gestures or visuals.

Novice High (NH)
learners can...

Intermediate Range Performance Indicators
Intermediate Low (IL)
learners can...

Intermediate Mid (IM)
learners can...

Intermediate High (IH)
learners can...

Present personal
information about their
lives and activities, using
simple sentences most of
the time.

Present personal
information about their
lives, activities and events,
using simple sentences.

Tell a story about their
lives, activities, events and
other social experiences,
using sentences and series
of connected sentences.

Tell stories about school
and community events and
personal experiences,
using a few short
paragraphs, often across
various time frames.

Express their likes and
dislikes on very familiar
and everyday topics of
interest, using a mixture of
practiced or memorized
words/characters/signs,
phrases and simple
sentences.

Express their preferences
on familiar and everyday
topics of interest, using
simple sentences most of
the time.

Express their preferences
on familiar and everyday
topics of interest and
explain why they feel that
way, using simple
sentences.

State their viewpoint about
familiar topics and give
some reasons to support it,
using sentences and series
of connected sentences.

State their viewpoint on
familiar or researched
topics and provide reasons
to support it, using a few
short paragraphs, often
across various time
frames.

Present on very familiar
and everyday topics using
a mixture of practiced or
memorized
words/characters/signs,
phrases and simple
sentences.

Present information about
familiar and everyday
topics using phrases and
simple sentences most of
the time.

Present on familiar and
everyday topics, using
simple sentences.

Give straightforward
presentations and reports
on a variety of familiar
topics and some concrete
topics they have
researched, using
sentences and series of
connected sentences.

Give detailed presentations
on a variety of familiar
topics and some concrete
topics I have researched,
using a few short
paragraphs, often across
various time frames.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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PC

Attachment C

Advanced Range Performance Indicators

Superior Range
Performance Indicators

Advanced Mid (AM) learners can...

Superior (S) learners can...

Advanced Low (AL) learners can...

Advanced High (AH) learners can...

Present
Information to
Narrate About
Their Life,
Experiences,
and Events

Tell stories about school and community
events and personal experiences, using
paragraphs across major time frames.

Tell stories based on concrete experiences
in academic, social, and professional
topics of interest, using organized
paragraphs across major time frames.

Give complex detailed narrations beyond
the concrete, using appropriate target
language and culture conventions and
often addressing abstract experiences or
hypothetical issues

Present clearly-articulated, coherent and
detailed narrations on complex, abstract
issues and hypothetical issues, using
language appropriate for the audience.

Present
Information to
Give a
Preference,
Opinion, or
Persuasive
Argument

State a viewpoint with supporting evidence
on some concrete academic, social and
professional topics of interest using
paragraphs across major time frames.

Present an argument with supporting
evidence, based on a variety of concrete
academic, social and professional topics
of interest, using organized paragraphs
across major time frames.

Clearly and accurately present an
argument with supporting evidence and
using appropriate target language and
culture conventions
on complex concrete issues, and often
deal with related issues hypothetically.

Deliver a clearly articulated and
well-structured argument, refute
counterarguments, and give extensive
supporting evidence on abstract or
hypothetical issues and ideas, ranging
from broad general interests to areas of
specialized expertise, using the mechanics
and organizational style of the target
language and culture appropriate for the
audience.

Present
Information to
Inform,
Describe, or
Explain

Deliver presentations on some concrete
academic, social and professional topics
of interest, using paragraphs across major
time frames

Deliver detailed presentations and
elaborate on a variety of concrete
academic, social and professional topics
of interest, using organized paragraphs
across major time frames.

Deliver cohesive presentations on a
variety of complex concrete topics related
to community interests and some
specialized fields, using appropriate target
language and culture conventions and
often dealing with related issues
hypothetically.

Deliver clearly articulated and
well-structured presentations to various
audiences on abstract or hypothetical
issues and ideas, ranging from broad
general interests to areas of specialized
expertise, using language appropriate for
the audience

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Attachment C

Goal: Cultures
Learners interact with cultural competence and understanding.
Standard: Relating Cultural Practices to Perspectives (CUL PRAC PERS) - Learners use the language to investigate, explain, and
reflect on the relationship between the practices and perspectives of the cultures studied.
CUL PRAC
PERS

Investigate,
explain, and
reflect on
cultural
practices and
perspectives

Novice Range
Performance Indicator
Novice (N) learners can...

Intermediate Range
Performance Indicator
Intermediate (I) learners can...

Advanced Range
Performance Indicators
Advanced (A) learners can...

Superior Range
Performance Indicators
Superior (S) learners can...

Identify some typical practices related to
familiar everyday life in their own and other
cultures.

Compare practices related to everyday life
and personal interests or studies in their
own and other cultures.

Explain how a variety of practices within
familiar and social situations are related to
perspectives in their own and other
cultures.

Analyze how practices within informal and
formal situations are related to
perspectives in their own and other
cultures.

Standard: Relating Cultural Products to Perspectives (CUL PROD PERS) - Learners use the language to investigate, explain, and
reflect on the relationship between the products and perspectives of the cultures studied.
CUL PROD
PERS

Investigate,
explain, and
reflect on
cultural
products and
perspectives

Novice Range
Performance Indicator
Novice (N) learners can...

Intermediate Range
Performance Indicator
Intermediate (I) learners can...

Advanced Range
Performance Indicators
Advanced (A) learners can...

Identify some typical products related to
familiar everyday life in their own and other
cultures.

Compare products related to everyday life
and personal interests or studies in their
own and other cultures.

Explain how a variety of products of public
and personal interests are related to
perspectives in their own and other
cultures.

Superior Range
Performance Indicators
Superior (S) learners can...

Analyze how products of personal and
public interest are related to perspectives
in their own and other cultures.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Attachment C

Goal: Connections
Learners connect with other disciplines and acquire information and diverse perspectives in order to use the language to function in
academic and career-related situations.
Standard: Making Connections (CONN) - Learners build, reinforce, and expand their knowledge of other disciplines while using the
language to develop critical thinking and to solve problems creatively.
CONN

Novice Range
Sample Indicators
Novice (N) learners can...

Make
Connections in
Elementary
Grades

Grades K-2:
Identify and label items in the target language on charts and visuals used as instructional
materials in other content areas, including weather, math facts, measurements, animals,
musical instruments, or geographical formations.
Grades 3-5:
Draw and mark maps of their cities, states, and of countries where the target language is
used with civic and geographic features studied in other classes.
Use a website about the rainforest that was introduced in a science class to create a
poster in the target language that highlights plants, animal life, and weather in the area.

Intermediate Range
Sample Indicators
Intermediate (I) learners can...

Share information in the target language about topics from other school subjects,
including geographical terms and concepts, historical facts and concepts, mathematical
terms and problems, and scientific information.
Use their knowledge of history to create timelines of historic events in the countries
where the target language is spoken.
Write original poems, stories, and plays using their understanding of the characteristics
of these genres gained in English language arts.
Use their knowledge of geography to create maps of countries where the target
language is spoken.

Read or listen to stories from the target culture and compare them to familiar stories from
the same genre (e.g., folklore, fables, myths, legends).

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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CONN

Novice Range
Sample Indicators
Novice (N) learners can...

Make
Connections in
Secondary
Grades

Intermediate Range
Sample Indicators
Intermediate (I) learners can...

Use mathematics skills to convert U.S. dollars to the
currencies of other countries in order to understand prices
of items such as clothing, tickets, and restaurant meals.

Seek out articles or multimedia in the target language on
topics being studied in other classes and enter notes on
main ideas in a journal.

Use mathematics skills to convert weights and measures
from the American system to the metric system in order to
understand distances, quantities of fruits and vegetables,
etc.

Make oral or written presentations in the target language
on topics being studied in other classes.
Describe and compare key characteristics of counties
where the target language is spoken.

Use science knowledge and skills to record daily
temperatures and weather in different locations around
the world, giving reasons for temperatures based on
location and time of year.

Report on and evaluate the effectiveness of efforts to care
for the environment in countries where the target
language is spoken.

Use knowledge from health and science classes to
compare healthy-eating recommendations using food
pyramids or the equivalents from different countries.

Maintain a blog comparing attitudes and reactions to
current events of global importance in countries where the
target language is spoken.

Use skills from social studies and English language arts
to present short biographical sketches of people from the
past and present who have had a positive influence
locally and/or globally.

Evaluate the role and importance of schooling for all
children in countries where the target language is spoken.

Attachment C

Advanced Range
Sample Indicators
Advanced (A) learners can...

Write a critical analysis of a movie from a country where
the target language is spoken.
Use their knowledge of subjects taught in their schools to
tutor English language learners whose first language is
the target language.
Use their knowledge of different forms of government to
compare how leaders of countries where the target
language is spoken are chosen or elected.
Create an innovation/invention to improve the quality of
life of people around the world.
Write and produce an original play to highlight a challenge
facing people in countries where the target language is
spoken.

Use technology to present representative examples of
contemporary culture (e.g., music, art, architecture) from
countries where the target language is spoken.
Research and report on contributions of the cultures that
use the target language (e.g., Latin, Greek) to science,
medicine, and government.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Attachment C

Standard: Acquiring Information and Diverse Perspectives (INFO DIV PERS): Learners access and evaluate information and diverse
perspectives that are available through the language and its cultures.
INFO DIV
PERS

Acquire
Information
and Diverse
Perspectives
in Elementary
Grades

Novice Range
Sample Indicators
Novice (N) learners can...

Read, listen to, or talk about age-appropriate school content such as ecology, social
studies, sciences, the arts, physical education, and health.

Intermediate Range
Sample Indicators
Intermediate (I) learners can...

Use sources intended for same-age speakers of the target language to prepare
presentations on familiar topics.

Expand vocabulary for working with school content through illustrated visuals (e.g.,
planets, anatomy, timelines of historical periods, maps).

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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INFO DIV
PERS

Acquire
Information
and Diverse
Perspectives in
Secondary
Grades

Novice Range
Sample Indicators
Novice (N) learners can...

Interpret the main idea(s) from infographics showing
statistics such as numbers of endangered animals,
changes in population of cities and countries, and
popularity of various sports and leisure activities.
View video clips and identify ways that the people in the
target cultures protect the environment on a daily basis.
Identify the main idea(s) of current events reported in the
news on the Internet from countries that speak the target
language.
View websites of schools in countries where the target
language is spoken to identify courses, schedules, and
special projects, and compare the information to their
school’s website.

Intermediate Range
Sample Indicators
Intermediate (I) learners can...

Attachment C

Advanced Range
Sample Indicators
Advanced (A) learners can...

Pull up a current event article or broadcast on the web in
the target language and chart how it compares with the
same event reported in the United States.

Research an issue of global importance in order to
provide insights from the perspective of a country or
countries where the target language is spoken.

Research how a major figure from history, science, or the
arts is described in the target language and use it to
expand what they already know.

Read a piece of literature in the target language and
analyze the universality of the message.

Access survey results about preferences related to daily
life (e.g., music, leisure activities, movies) of people in
countries where the target language is spoken and
compare the results to preferences of people in their
community.

Prepare a virtual exhibit of artwork from a country where
the target language is spoken, situating the contents
historically, and explaining the importance of the artwork
to the country of origin.

View publicity for products sold in countries where the
target language is spoken and compare the publicity to
the way similar products are marketed in the United
States.
Compare news articles on front pages of newspapers
from countries where the target language is spoken.
Compare listings of houses for sale in countries where the
target language is spoken in terms of what features are
showcased, cost, size, and location.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Attachment C

Goal: Comparisons
Learners develop insight into the nature of language and culture in order to interact with cultural competence
Standard: Language Comparisons (L COMP) - Learners use the language to investigate, explain, and reflect on the nature of language
through comparisons of the language studied and their own.
L COMP

Compare
Languages in
Elementary
Grades

Novice Range
Sample Indicators
Novice (N) learners can...

Cite and use examples of words that are similar in the language they are learning and
their native language, and they pose guesses about why languages in general might
need to borrow words.

Intermediate Range
Sample Indicators
Intermediate (I) learners can...
Match groups of people with ways of expressing respect and communicating status
differences in their own language and the language they are learning.
Identify words in the target language that have no translation in English and vice versa.

Identify cognates between the target language and their native language and cite the
patterns that connect them, and they detect false cognates when the context in which
they see them suggests a misfit.

Compare word order in the target language to English.
Notice how different time frames are expressed in the target language.

Inventory idiomatic expressions in both their native language and the language being
learned and talk about how idiomatic expressions work in general.
Grades 3-5:
Observe and identify formal and informal forms of language in greetings and
leave-takings.
Report differences and similarities between the sound and writing systems of their own
language and the language being learned.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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L COMP

Compare
Languages in
Secondary
Grades

Novice Range
Sample Indicators
Novice (N) learners can...

Intermediate Range
Sample Indicators
Intermediate (I) learners can...

Compare word order in items such as the date and
placement of descriptors.

Hypothesize about the similarities of languages based on
their awareness of cognates and similar idioms.

Observe formal and informal forms of language in
greetings and leave-takings and try out expressions of
politeness in other languages and their own.

Match groups of people with ways of expressing respect
and communicating status differences in their own
language and the language they are learning.

Report differences and similarities between the sound
and writing systems of their own language and the
language being learned.

Compare how different time frames are expressed in the
target language and their native language and describe
the shades of meaning expressed by such differences.

Attachment C

Advanced Range
Sample Indicators
Advanced (A) learners can...

Compare the choice and use of prepositions among
languages.
Recognize that cognates have the same as well as
different meanings among languages and speculate
about the evolution of language.
Keep a journal of phrases and idioms that do not
translate directly from one language to another.
Analyze elements of the target language, such as time
and tense, and comparable linguistic elements in English,
and conjecture about how languages use forms to
express time and tense relationships.
Report on the relationship between word order and
meaning and hypothesize on how they may or may not
reflect the ways in which cultures organize information
and view the world.
Compare the writing system of the target language and
their own. They also examine other writing systems and
report about the nature of those writing systems (e.g.,
logographic, syllabic, alphabetic).

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Attachment C

Standard: Cultural Comparisons (CUL COMP) - Learners use the language to investigate, explain, and reflect on the concept of culture
through comparisons of the cultures studied and their own.
CUL COMP

Compare
Cultures in
Elementary
Grades

Novice Range
Sample Indicators
Novice (N) learners can...

Intermediate Range
Sample Indicators
Intermediate (I) learners can...

Grades K-2:
Appropriately use gestures used to greet friends, family, or new acquaintances.

Fill in a Venn diagram that compares sample daily activities in the target culture and their
own.

Compare and contrast tangible products (e.g., toys, sports, equipment, food) of the
target cultures and their own.

Speculate on why certain products originate in and/or are important to particular cultures
by analyzing selected products from the target cultures and their own.

Grades 3-5:
Compare simple patterns of behavior or interaction in various cultural settings (e.g.,
transportation to school, eating habits).

Hypothesize about the relationship between cultural perspectives and practices (e.g.,
holidays, celebrations, work habits, play) by analyzing selected practices from the target
cultures and their own.

Compare and contrast intangible products (e.g., rhymes, songs, folktales) of the target
cultures and their own.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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CUL COMP

Compare
Cultures in
Secondary
Grades

Novice Range
Sample Indicators
Novice (N) learners can...

Compare games, stories, songs, and rhymes from their
childhood to those in the target cultures.
Compare daily routines in their culture and the target
cultures.
Compare celebrations (e.g., birthdays, holidays) in the
target cultures to their own.
Compare meal time in their culture and the target cultures.
Compare places in a city where the target language is
spoken to places in the city where they live.

Intermediate Range
Sample Indicators
Intermediate (I) learners can...

Hypothesize about the relationship between cultural
perspectives and expressive products (eg., music, visual
arts, forms of literature) by analyzing selected products
from the target cultures and their own.
Compare and contrast the role and importance of family
in the target cultures to their own.
Compare and contrast school schedules, course
offerings, and attitudes toward school in the target
cultures to their own.

Attachment C

Advanced Range
Sample Indicators
Advanced (A) learners can...

Compare and contrast the value placed on work and
leisure time in the target cultures and their own.
Compare and contrast behaviors related to health and
wellness in the target cultures and their own.
Compare and contrast attitudes toward youth and aging in
the target cultures and their own.
Compare and contrast the importance placed on
individual needs versus community/global needs in the
target cultures and their own.

Compare and contrast the role of social networking in the
target culture and their own.
Compare and contrast career choices and preparation in
the target cultures to their own.
Compare and contrast entertainment and leisure options
in the target cultures and their own.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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Attachment C

Goal: Communities
Learners communicate and interact with cultural competence in order to participate in multilingual communities at home and around the
world
Standard: School and Global Communities (SCH GLO COM) - Learners use the language both within and beyond the classroom to
interact and collaborate in their community and the globalized world.
S G COMM

Use the
Language in
School and
Global
Communities
in Elementary
Grades

Novice Range
Sample Indicators
Novice (N) learners can...

Write and illustrate short stories to present to others.

Intermediate Range
Sample Indicators
Intermediate (I) learners can...

Interact with members of the local community or with contacts made electronically to
hear how they use the language in their various fields of work.

Perform for school, campus, or community celebrations.
Identify places that another language is used and attempt to interact with the language in
some way (e.g., finding products in the language at a grocery store, attempting to speak
to a community member in a library or restaurant).

Travel to museums to add to their understanding of aspects of the cultures they have
studied.
Participate in club activities that benefit the school or community.

Grades 3-5:
Access relationships with speakers of the language either in person or via texting, email,
social media forums, or voice chats.
Identify professions that require proficiency in another language.
Conduct online research and report on a cultural event or a school topic.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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S G COMM

Use the
Language in
School and
Global
Communities
in Elementary
Grades

Novice Range
Sample Indicators
Novice (N) learners can...

Communicate on a personal level with speakers of the
language in person or via email, video chats, instant
messaging, and shared video clips.
Identify professions which require proficiency in another
language.
Create imaginary situations to role play interactions that
might take place in a community setting.
Do WebQuests and report on a cultural event or a school
topic.

Intermediate Range
Sample Indicators
Intermediate (I) learners can...

Discuss their preferences in leisure activities and current
events, in written form or orally, with peers.
Discuss steps to becoming a professional in a field
requiring the ability to communicate in the target
language.
Present information gained from a native speaker about a
cultural event or a topic of interest.
Use their knowledge of the target language to tutor
English language learners who speak the target
language.
Discuss their preferences concerning leisure activities
and current events, in written form or orally, with peers
who speak the language.

Attachment C

Advanced Range
Sample Indicators
Advanced (A) learners can...

Communicate orally or in writing with members of the
other culture regarding topics of personal interest,
community issues, or world concern.
Participate in a career exploration or school-to-work
project which requires proficiency in the language and
culture.
Use community resources to research a topic related to
culture and/or language study.
Design and organize a multimedia presentation about the
language and culture to present to others.
Participate in language club activities which benefit the
school or community.
Write and illustrate stories to present to others.

Interact with members of the local community or with
contacts made electronically to hear how they use the
language in their various fields of work.

Read, add information, and monitor edits on wikis in the
target language.

Participate in language club activities which benefit the
school or community.

Provide service to the community by interpreting the
target language at school, clinics, or daycare centers.

Write and illustrate stories to present to others.
Perform for a school or community celebration.
Travel to museums and re-enactments to add to their
understanding of aspects of the cultures they have
studied.

Adapted from:
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Attachment C

Standard: Lifelong Learning (LIFE LEARN) - Learners set goals and reflect on their progress in using languages for enjoyment,
enrichment, and advancement.
LIFE LEARN

Use the
Language for
Enjoyment,
Enrichment,
and
Advancement
in Elementary
Grades

Novice Range
Sample Indicators
Novice (N) learners can...

Interpret materials and/or use media from the language and culture for enjoyment.

Intermediate Range
Sample Indicators
Intermediate (I) learners can...

Create can-do statements with the help of their teachers of what they want to
communicate in the target language for each unit of instruction.

Play sports or games from the culture.
Collect evidence showing that they have achieved the can-do statements for each unit.
Exchange information about topics of personal interest.
Plan real or imaginary travel.
Attend or use media to view cultural events and social activities.
Listen to music, sing songs, or play musical instruments from the target culture.
Create can-do statements with the help of their teachers of what they want to
communicate in the target language for each unit of instruction.

Consult various sources in the language to obtain information on topics of personal
interest.
Play sports or games from the culture.
Exchange information around topics of personal interest.
Use various media from the language and culture for entertainment.

Collect evidence showing that they have achieved the can-do statements for each unit.
Attend or use media to view cultural events and social activities.
Listen to music, sing songs, or play musical instruments from the target culture.

Adapted from:
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LIFE LEARN

Use the
Language for
Enjoyment,
Enrichment,
and
Advancement
in Secondary
Grades

Novice Range
Sample Indicators
Novice (N) learners can...

Intermediate Range
Sample Indicators
Intermediate (I) learners can...

Attachment C

Advanced Range
Sample Indicators
Advanced (A) learners can...

Use the NCSSFL-ACTFL Can-Do Global Benchmarks to
set SMART goals (specific, measurable, attainable,
relevant, and timebound) to monitor and reflect on their
progress in communication skills.

Use the NCSSFL-ACTFL Can-Do Global Benchmarks to
set SMART goals (specific, measurable, attainable,
relevant, and timebound) to monitor and reflect on their
progress in communication skills.

Use the NCSSFL-ACTFL Can-Do Global Benchmarks to
set SMART goals (specific, measurable, attainable,
relevant, and timebound) to monitor and reflect on their
progress in communication skills.

Collect evidence showing that they have achieved the
SMART goals they have set for each unit of instruction.

Collect evidence showing that they have achieved the
SMART goals they have set for each unit of instruction.

Collect evidence showing that they have achieved the
SMART goals they have set for each unit of instruction.

Interpret materials and/or use media from the language
and culture for enjoyment.

Consult various sources in the language to obtain
information on topics of personal interest.

Consult various sources in the language to obtain
information on topics of personal interest.

Play sports or games from the culture.

Play sports or games from the culture.

Play sports or games from the culture.

Exchange information about topics of personal interest.
Plan real or imaginary travel.

Exchange information around topics of personal interest.

Read and/or use various media from the language and
culture for entertainment or personal growth.

Attend or view media cultural events and social activities.

Use various media from the language and culture for
entertainment.

Listen to music, sing songs, or play musical instruments
from the target culture.

Attend or use media to view cultural events and social
activities.

Explore the Internet to find sites of personal interest
where they can use the language they are learning to
maintain and increase their communication skills.

Listen to music, sing songs, or play musical instruments
from the target culture.

Attend or use media to view cultural events and social
activities.
Listen to music, sing songs, or play musical instruments
from the target culture.

Explore the Internet to find sites of personal interest
where they can use the language they are learning to
maintain and increase their communication skills.

Explore the Internet to find sites of personal interest
where they can use the language they are learning to
maintain and increase their communication skills.

Establish and/or maintain interpersonal relations with
speakers of the language.

Adapted from:
World-Readiness Standards for Learning Languages (2015) and NCSSFL-ACTFL Can-Do Statements (2017)
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WORLD-READINESS STANDARDS
FOR LEARNING LANGUAGES
GOAL AREAS

COMMUNICATION

Communicate effectively in
more than one language in
order to function in a variety
of situations and for multiple
purposes

CULTURES

Interact with cultural
competence and
understanding

CONNECTIONS

Connect with other
disciplines and acquire
information and diverse
perspectives in order to use
the language to function
in academic and careerrelated situations

COMPARISONS

Develop insight into the
nature of language and
culture in order to interact
with cultural competence

COMMUNITIES

Communicate and interact
with cultural competence
in order to participate in
multilingual communities at
home and around the world

STANDARDS
Interpersonal
Communication:

Interpretive
Communication:

Presentational
Communication:

Learners interact and
negotiate meaning in
spoken, signed, or written
conversations to share
information, reactions,
feelings, and opinions.

Learners understand,
interpret, and analyze what
is heard, read, or viewed on a
variety of topics.

Learners present information,
concepts, and ideas to inform,
explain, persuade, and narrate
on a variety of topics using
appropriate media and adapting to various audiences of
listeners, readers, or viewers.

Relating Cultural
Practices to Perspectives:

Relating Cultural
Products to Perspectives:

Learners use the language to investigate,
explain, and reflect on the relationship between
the practices and perspectives of the cultures
studied.

Learners use the language to investigate,
explain, and reflect on the relationship between
the products and perspectives of the cultures
studied.

Making Connections:

Acquiring Information
and Diverse Perspectives:

Learners build, reinforce, and expand their
knowledge of other disciplines while using the
language to develop critical thinking and to
solve problems creatively.

Learners access and evaluate information and
diverse perspectives that are available through
the language and its cultures.

Language Comparisons:

Cultural Comparisons:

Learners use the language to investigate,
explain, and reflect on the nature of language
through comparisons of the language studied
and their own.

Learners use the language to investigate,
explain, and reflect on the concept of culture
through comparisons of the cultures studied
and their own.

School and Global Communities:
Learners use the language both within
and beyond the classroom to interact and
collaborate in their community and the
globalized world.

Lifelong Learning:
Learners set goals and reflect on their progress
in using languages for enjoyment, enrichment,
and advancement.

1
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WORLD-READINESS STANDARDS
FOR LEARNING LANGUAGES
The five “C” goal areas (Communication, Cultures, Connections, Comparisons, and Communities)
stress the application of learning a language beyond the instructional setting. The goal is to
prepare learners to apply the skills and understandings measured by the Standards, to bring a
global competence to their future careers and experiences.
The National Standards for Learning Languages have been
revised based on what language educators have learned
from more than 15 years of implementing the Standards.
The guiding principle was to clarify what language learners
would do to demonstrate progress on each Standard.
These revised Standards include language to reflect the current educational landscape, including:
• Common Core State Standards
• College and Career Readiness
• 21st century skills
These Standards are equally applicable to:
• learners at all levels, from pre-kindergarten through postsecondary levels
• native speakers and heritage speakers, including ESL
students
• American Sign Language
• Classical Languages (Latin and Greek)
The 2011 report, A Decade of Foreign Language Standards: Impact, Influence, and Future Directions, provided evidence of and
support for the following concepts which influenced these
revisions:
• The National Standards are influencing language learning
from elementary, through secondary, to postsecondary
levels.
• The integrated nature of the five “C” goal areas has been
accepted by the profession.
• Educators asked for more description of what language
learners should know and be able to do in the goal areas
of Connections and Communities.

• Over 40 states have used the five “C” goal areas to create
state standards for learning languages (identifiable even if
configured in slightly different ways).
• Some state documents are beginning to describe cultural
outcomes in terms of processes of observation and
experience.
• Many local curricula are also aligned with the five “C”
goal areas and the details of the 11 standards.
Based on this consensus from all levels of language
educators, the five goal areas and the 11 standards
have been maintained. The World-Readiness Standards
for Learning Languages clarify and better illustrate each
goal area and standard in order to guide implementation
and influence assessment, curriculum, and instruction.
Responses to the online feedback survey gave overwhelming
support to the proposed revisions:
• 93.4% of respondents said the “refreshed” Standards
describe appropriate (39.1%) or very appropriate
expectations (54.3%) for language learners.
• 94.9% of respondents said the “refreshed” Standards
provide equally clear (10.9%), somewhat clearer
(26.8%), or much clearer direction (57.2%) for
language educators and learners.
In response to additional suggestions from the feedback and
comments received, specific descriptions of performance at
each level (Novice, Intermediate, Advanced, and Superior),
sample indicators of progress, and sample learning scenarios
will be the next areas addressed in this revision process.

All documents may be accessed at: www.actfl.org.
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NCSSFL-ACTFL CAN-DO STATEMENTS

PROFICIENCY BENCHMARKS
NOVICE

INTERMEDIATE

PROFICIENCY BENCHMARK

PROFICIENCY BENCHMARK

COMMUNICATION

INTERPRETIVE

I can identify the general topic and
some basic information in both very
familiar and everyday contexts by
recognizing practiced or memorized
words, phrases, and simple sentences in
texts that are spoken, written, or signed.

I can understand the main idea and
some pieces of information on familiar
topics from sentences and series of
connected sentences within texts that are
spoken, written, or signed.

I can participate in spontaneous spoken,
written, or signed conversations on
familiar topics, creating sentences and
series of sentences to ask and answer a
variety of questions.

INTERPERSONAL

I can communicate in spontaneous
spoken, written, or signed conversations
on both very familiar and everyday
topics, using a variety of practiced or
memorized words, phrases, simple
sentences, and questions.

I can present information on both very
familiar and everyday topics using a
variety of practiced or memorized words,
phrases, and simple sentences through
spoken, written, or signed language.

I can communicate information, make
presentations, and express my thoughts
about familiar topics, using sentences
and series of connected sentences
through spoken, written, or signed
language.

PRESENTATIONAL

INTERCULTURAL COMMUNICATION
In my own and other cultures I can
identify products and practices to help
me understand perspectives.

In my own and other cultures I can
make comparisons between products
and practices to help me understand
perspectives.

I can interact at a survival level in some
familiar everyday contexts.

I can interact at a functional level in
some familiar contexts.

INVESTIGATE

INTERACT

NCSSFL-ACTFL CAN-DO STATEMENTS: PERFORMANCE INDICATORS FOR LANGUAGE LEARNERS © 2017
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NCSSFL-ACTFL CAN-DO STATEMENTS

PROFICIENCY BENCHMARKS
ADVANCED

SUPERIOR

DISTINGUISHED

PROFICIENCY BENCHMARK

PROFICIENCY BENCHMARK

PROFICIENCY BENCHMARK

COMMUNICATION
I can interpret and infer meaning from
complex, academic and professional
texts on a range of unfamiliar,
abstract, and specialized issues that
are spoken, written, or signed.

I can interpret and infer meaning
from dense, structurally sophisticated
texts on a wide range of global issues
and highly abstract concepts, with
deeply embedded cultural references
and colloquialisms and dialects that
are spoken, written, or signed.

I can maintain spontaneous spoken,
written, or signed conversations and
discussions across various time frames
on familiar, as well as unfamiliar,
concrete topics, using series of
connected sentences and probing
questions.

I can participate fully and effectively
in spontaneous spoken, written,
or signed discussions and debates
on issues and ideas ranging from
broad general interests to my areas
of specialized expertise, including
supporting arguments and exploring
hypotheses.

I can interact, negotiate, and debate
on a wide range of global issues
and highly abstract concepts, fully
adapting to the cultural context of the
conversation, using spoken, written, or
signed language.

INTERPERSONAL

I can deliver detailed and organized
presentations on familiar as well
as unfamiliar concrete topics, in
paragraphs and using various time
frames through spoken, written, or
signed language.

I can deliver extended presentations
on abstract or hypothetical issues and
ideas ranging from broad general
interests to my areas of specialized
expertise, with precision of expression
and to a wide variety of audiences,
using spoken, written, or signed
language.

I can deliver sophisticated and
articulate presentations on a wide
range of global issues and highly
abstract concepts, fully adapting to the
cultural context of the audience, using
spoken, written, or signed language.

PRESENTATIONAL

INTERPRETIVE

I can understand the main message
and supporting details on a wide
variety of familiar and general interest
topics across various time frames from
complex, organized texts that are
spoken, written, or signed.

INTERCULTURAL COMMUNICATION
In my own and other cultures I can
objectively evaluate products and
practices and mediate perspectives.

I can interact at a competent level in
familiar and some unfamiliar contexts.

I can interact in complex situations
to ensure a shared understanding of
culture.

I can engage with complexity and
pluricultural identities and serve as
a mediator between and among
cultures.

NCSSFL-ACTFL CAN-DO STATEMENTS: PERFORMANCE INDICATORS FOR LANGUAGE LEARNERS © 2017

INTERACT

In my own and other cultures I can
suspend judgment while critically
examining products, practices, and
perspectives.

INVESTIGATE

In my own and other cultures
I can explain some diversity among
products and practices and how it
relates to perspectives.
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INTERPRETIVE COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

NOVICE
PROFICIENCY BENCHMARK
I can identify the general topic and some basic information in both very familiar and everyday contexts by recognizing practiced or
memorized words, phrases, and simple sentences in texts that are spoken, written, or signed.

What can I understand, interpret or analyze
in authentic informational texts that I hear, read or view?
PERFORMANCE INDICATORS
NOVICE LOW

NOVICE MID

I can identify memorized or familiar
words when they are supported by
gestures or visuals in informational texts.

I can identify some basic facts from
memorized or familiar words and
phrases when they are supported by
gestures or visuals in informational texts.

NOVICE HIGH
I can identify the topic and some
isolated facts from simple sentences in
informational texts.

What can I understand, interpret or analyze
in authentic fictional texts that I hear, read or view?
PERFORMANCE INDICATORS
NOVICE LOW
I can identify memorized or familiar
words when they are supported by
gestures or visuals in fictional texts.

NOVICE MID
I can identify some basic facts from
memorized or familiar words and
phrases when they are supported by
gestures or visuals in fictional texts.

NOVICE HIGH
I can identify the topic and some
isolated elements from simple sentences
in short fictional texts.

What can I understand, interpret or analyze in conversations and discussions
that I hear, read or view, in which I am not a participant?
PERFORMANCE INDICATORS
NOVICE LOW
I can understand memorized or familiar
words when they are supported by
gestures or visuals in conversations.

NOVICE MID
I can identify some basic facts from
memorized or familiar words and
phrases when they are supported by
gestures or visuals in conversations.

NOVICE HIGH
I can understand familiar questions
and statements from simple sentences in
conversations.

What elements of literacy lead to higher levels of understanding in the Interpretive Mode?
Learners move along the proficiency continuum at different speeds in listening, reading or viewing. Learners bring prior skills and experience in L1 and L2 to the
Interpretive mode. Factors that impact how well learners understand texts include:
a) text complexity or length
b) familiarity with topic and background knowledge
c) ability to use literacy strategies such as recognizing key words, detecting the main idea, identifying supporting details, noting organizational features, guessing
meaning from context, identifying logical inferences, identifying the author’s perspective and cultural perspectives/norms.

NCSSFL-ACTFL CAN-DO STATEMENTS: PERFORMANCE INDICATORS FOR LANGUAGE LEARNERS © 2017
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INTERPRETIVE COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

INTERMEDIATE
PROFICIENCY BENCHMARK
I can understand the main idea and some pieces of information on familiar topics from sentences and series of connected sentences
within texts that are spoken, written, or signed.

What can I understand, interpret or analyze
in authentic informational texts that I hear, read or view?
PERFORMANCE INDICATORS
INTERMEDIATE LOW
I can identify the topic and related
information from simple sentences in
short informational texts.

INTERMEDIATE MID
I can understand the main idea and
key information in short straightforward
informational texts.

INTERMEDIATE HIGH
I can usually follow the main message
in various time frames in straightforward,
and sometimes descriptive, paragraphlength informational texts.

What can I understand, interpret or analyze
in authentic fictional texts that I hear, read or view?
PERFORMANCE INDICATORS
INTERMEDIATE LOW
I can identify the topic and related
information from simple sentences in
short fictional texts.

INTERMEDIATE MID
I can understand the main idea and
key information in short straightforward
fictional texts.

INTERMEDIATE HIGH
I can usually follow the main story and
actions expressed in various time frames
in paragraph-length fictional texts.

What can I understand, interpret or analyze in conversations and discussions
that I hear, read or view, in which I am not a participant?
PERFORMANCE INDICATORS
INTERMEDIATE LOW
I can identify the main idea in short
conversations.

INTERMEDIATE MID
I can identify the main idea and key
information in short straightforward
conversations.

INTERMEDIATE HIGH
I can usually understand the main
idea and flow of events expressed in
various time frames in conversations and
discussions.

What elements of literacy lead to higher levels of understanding in the Interpretive Mode?
Learners move along the proficiency continuum at different speeds in listening, reading or viewing. Learners bring prior skills and experience in L1 and L2 to the
Interpretive mode. Factors that impact how well learners understand texts include:
a) text complexity or length
b) familiarity with topic and background knowledge
c) ability to use literacy strategies such as recognizing key words, detecting the main idea, identifying supporting details, noting organizational features, guessing
meaning from context, identifying logical inferences, identifying the author’s perspective and cultural perspectives/norms.

NCSSFL-ACTFL CAN-DO STATEMENTS: PERFORMANCE INDICATORS FOR LANGUAGE LEARNERS © 2017
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INTERPRETIVE COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

ADVANCED
PROFICIENCY BENCHMARK
I can understand the main message and supporting details on a wide variety of familiar and general interest topics across various
time frames from complex, organized texts that are spoken, written, or signed.

What can I understand, interpret or analyze
in authentic informational texts that I hear, read or view?
PERFORMANCE INDICATORS
ADVANCED LOW
I can identify the underlying message
and some supporting details across
major time frames in descriptive
informational texts.

ADVANCED MID
I can understand the underlying
message and most supporting details
across major time frames in descriptive
informational texts.

ADVANCED HIGH
I can follow the flow of ideas and
infer meaning from complex language
on unfamiliar, abstract topics within
informational texts.

What can I understand, interpret or analyze
in authentic fictional texts that I hear, read or view?
PERFORMANCE INDICATORS
ADVANCED LOW
I can follow the main story and some
supporting detail across major time
frames in fictional texts.

ADVANCED MID
I can follow the main story and most
supporting details across major time
frames in fictional texts.

ADVANCED HIGH
I can follow the flow of ideas and some
nuances from different viewpoints in most
fictional texts.

What can I understand, interpret or analyze in conversations and discussions
that I hear, read or view, in which I am not a participant?
PERFORMANCE INDICATORS
ADVANCED LOW
I can understand the main message
and some supporting details across
major time frames in conversations and
discussions.

ADVANCED MID

ADVANCED HIGH

I can understand the main message and
most supporting details across major time
frames in conversations and discussions.

I can follow the flow of ideas and some
nuances from different viewpoints in
conversations and discussions.

What elements of literacy lead to higher levels of understanding in the Interpretive Mode?
Learners move along the proficiency continuum at different speeds in listening, reading or viewing. Learners bring prior skills and experience in L1 and L2 to the
Interpretive mode. Factors that impact how well learners understand texts include:
a) text complexity or length
b) familiarity with topic and background knowledge
c) ability to use literacy strategies such as recognizing key words, detecting the main idea, identifying supporting details, noting organizational features, guessing
meaning from context, identifying logical inferences, identifying the author’s perspective and cultural perspectives/norms.

NCSSFL-ACTFL CAN-DO STATEMENTS: PERFORMANCE INDICATORS FOR LANGUAGE LEARNERS © 2017

7

NCSSFL-ACTFL CAN-DO STATEMENTS

Attachment D

INTERPRETIVE COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

SUPERIOR

DISTINGUISHED

PROFICIENCY BENCHMARK

PROFICIENCY BENCHMARK

I can interpret and infer meaning from complex, academic
and professional texts on a range of unfamiliar, abstract, and
specialized issues that are spoken, written, or signed.

I can interpret and infer meaning from dense, structurally
sophisticated texts on a wide range of global issues and
highly abstract concepts, with deeply embedded cultural
references and colloquialisms and dialects that are spoken,
written, or signed.

What can I understand, interpret or analyze
in authentic informational texts that I hear, read or view?
PERFORMANCE INDICATOR
I can follow the flow of ideas and infer meaning from
unfamiliar, abstract topics in complex language in
informational texts.

PERFORMANCE INDICATOR
I can easily understand sophisticated language, regardless
of the cultural context in professional, technical and academic
texts.

What can I understand, interpret or analyze
in authentic fictional texts that I hear, read or view?
PERFORMANCE INDICATOR
I can follow the flow of ideas and infer meaning on
unfamiliar, abstract topics in complex language from fictional
texts.

PERFORMANCE INDICATOR
I can interpret tone, nuance, and mood in almost any genre
of fictional texts.

What can I understand, interpret or analyze in conversations and discussions
that I hear, read or view, in which I am not a participant?
PERFORMANCE INDICATOR
I can follow abstract, complex and unfamiliar topics in
extended conversations and discussions involving multiple
speakers.

PERFORMANCE INDICATOR
I can interpret tone, nuance, and mood in almost any
extended conversation and discussion.

What elements of literacy lead to higher levels of understanding in the Interpretive Mode?
Learners move along the proficiency continuum at different speeds in listening, reading or viewing. Learners bring prior skills and experience in L1 and L2 to the
Interpretive mode. Factors that impact how well learners understand texts include:
a) text complexity or length
b) familiarity with topic and background knowledge
c) ability to use literacy strategies such as recognizing key words, detecting the main idea, identifying supporting details, noting organizational features, guessing
meaning from context, identifying logical inferences, identifying the author’s perspective and cultural perspectives/norms.

NCSSFL-ACTFL CAN-DO STATEMENTS: PERFORMANCE INDICATORS FOR LANGUAGE LEARNERS © 2017
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INTERPERSONAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

NOVICE
PROFICIENCY BENCHMARK
I can communicate in spontaneous spoken, written, or signed conversations on both very familiar and everyday topics, using a
variety of practiced or memorized words, phrases, simple sentences, and questions.

How can I exchange information and ideas
in conversations?
PERFORMANCE INDICATORS
NOVICE LOW

NOVICE MID

I can provide information by answering
a few simple questions on very familiar
topics, using practiced or memorized
words and phrases, with the help of
gestures or visuals.

I can request and provide information
by asking and answering a few simple
questions on very familiar and everyday
topics, using a mixture of practiced or
memorized words, phrases, and simple
sentences.

NOVICE HIGH
I can request and provide information
by asking and answering practiced and
some original questions on familiar and
everyday topics, using simple sentences
most of the time.

How can I meet my needs or address situations
in conversations?
PERFORMANCE INDICATORS
NOVICE LOW
I can express some basic needs, using
practiced or memorized words and
phrases, with the help of gestures or
visuals.

NOVICE MID
I can express basic needs related to
familiar and everyday activities, using
a mixture of practiced or memorized
words, phrases, simple sentences,
and questions.

NOVICE HIGH
I can interact with others to meet my
basic needs related to routine everyday
activities, using simple sentences and
questions most of the time.

How can I express, react to, and support preferences and opinions
in conversations?
PERFORMANCE INDICATORS
NOVICE LOW
I can express basic preferences or
feelings, using practiced or memorized
words and phrases, with the help of
gestures or visuals.

NOVICE MID
I can express my own preferences
or feelings and react to those of
others, using a mixture of practiced
or memorized words, phrases, simple
sentences, and questions.

NCSSFL-ACTFL CAN-DO STATEMENTS: PERFORMANCE INDICATORS FOR LANGUAGE LEARNERS © 2017

NOVICE HIGH
I can express, ask about, and react to
preferences, feelings, or opinions on
familiar topics, using simple sentences
most of the time and asking questions to
keep the conversation on topic.
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INTERPERSONAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

INTERMEDIATE
PROFICIENCY BENCHMARK
I can participate in spontaneous spoken, written, or signed conversations on familiar topics, creating sentences and series of
sentences to ask and answer a variety of questions.

How can I exchange information and ideas in conversations?
PERFORMANCE INDICATORS
INTERMEDIATE LOW
I can request and provide information
in conversations on familiar topics by
creating simple sentences and asking
appropriate follow-up questions.

INTERMEDIATE MID
I can exchange information in
conversations on familiar topics and
some researched topics, creating
sentences and series of sentences and
asking a variety of follow-up questions.

INTERMEDIATE HIGH
I can exchange information in
conversations and some discussions on
a variety of familiar and some concrete
topics that I have researched, using
connected sentences that may combine
to form paragraphs and asking a variety
of questions, often across various time
frames.

How can I meet my needs or address situations in conversations?
PERFORMANCE INDICATORS
INTERMEDIATE LOW
I can interact with others to meet my
basic needs in familiar situations by
creating simple sentences and asking
appropriate follow-up questions.

INTERMEDIATE MID

INTERMEDIATE HIGH

I can interact with others to meet my
needs in a variety of familiar situations,
creating sentences and series of
sentences and asking a variety of followup questions.

I can interact with others to meet
my needs in a variety of situations,
sometimes involving a complication,
using connected sentences that may
combine to form paragraphs and asking
a variety of questions, often across
various time frames.

How can I express, react to, and support preferences and opinions
in conversations?
PERFORMANCE INDICATORS
INTERMEDIATE LOW
I can express, ask about, and react with
some details to preferences, feelings, or
opinions on familiar topics, by creating
simple sentences and asking appropriate
follow-up questions.

INTERMEDIATE MID
I can exchange preferences, feelings,
or opinions and provide basic advice
on a variety of familiar topics, creating
sentences and series of sentences and
asking a variety of follow-up questions.
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INTERMEDIATE HIGH
I can explain preferences, opinions,
and emotions and provide advice on a
variety of familiar and some concrete
topics that I have researched, using
connected sentences that may combine
to form paragraphs and asking a variety
of questions, often across various time
frames.
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NCSSFL-ACTFL CAN-DO STATEMENTS

Attachment D

INTERPERSONAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

ADVANCED
PROFICIENCY BENCHMARK
I can maintain spontaneous spoken, written, or signed conversations and discussions across various time frames on familiar, as well
as unfamiliar, concrete topics, using series of connected sentences and probing questions.

How can I exchange information and ideas
in conversations?
PERFORMANCE INDICATORS
ADVANCED LOW

ADVANCED MID

I can exchange information and ideas in
discussions on a variety of familiar and
concrete academic and social topics,
using a few simple paragraphs across
major time frames.

I can maintain discussions on a wide
variety of familiar and unfamiliar
concrete topics of personal and general
interest, and sometimes academic,
social or professional topics, by using
probing questions and providing detailed
responses across major time frames.

ADVANCED HIGH
I can discuss and sometimes debate
a variety of complex concrete and
some abstract academic, social and
professional topics and often deal with
related issues hypothetically, using
precise questions and explanations.

How can I meet my needs or address situations
in conversations?
PERFORMANCE INDICATORS
ADVANCED LOW

ADVANCED MID

I can interact and negotiate to resolve
an unexpected complication that arises
in a familiar situation, using a few simple
paragraphs across major time frames.

I can interact and negotiate to resolve
an unexpected complication that arises
in a familiar situation, providing detailed
explanations and offering a variety of
resolutions across major time frames.

ADVANCED HIGH
I can interact and negotiate to resolve
an unexpected complication in a
situation that is generally unfamiliar.

How can I express, react to, and support preferences and opinions
in conversations?
PERFORMANCE INDICATORS
ADVANCED LOW

ADVANCED MID

ADVANCED HIGH

I can maintain conversations by
providing explanations and comparisons
of preferences, opinions, and advice
on familiar and concrete academic
and social topics using a few simple
paragraphs across major time frames.

I can maintain extended conversations
by supporting, reacting to, and
comparing preferences and opinions and
expressing advice and emotions in detail
across major time frames, and by asking
probing questions.

I can discuss, support, and sometimes
debate opinions and advice on a
variety of complex concrete topics, often
addressing hypothetical or abstract
issues, and asking precise questions.
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NCSSFL-ACTFL CAN-DO STATEMENTS

Attachment D

INTERPERSONAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

SUPERIOR

DISTINGUISHED

PROFICIENCY BENCHMARK

PROFICIENCY BENCHMARK

I can participate fully and effectively in spontaneous spoken,
written, or signed discussions and debates on issues and
ideas ranging from broad general interests to my areas of
specialized expertise, including supporting arguments and
exploring hypotheses.

I can interact, negotiate, and debate on a wide range of
global issues and highly abstract concepts, fully adapting to
the cultural context of the conversation, using spoken, written,
or signed language.

How can I exchange information and ideas
in conversations?
PERFORMANCE INDICATOR
I can discuss and debate a wide variety of complex
issues and abstract ideas using precise, sophisticated, and
academic language.

PERFORMANCE INDICATOR
I can debate complex issues and abstract ideas skillfully
and succinctly, tailoring language to the cultural context of
the interaction, using cultural and historical references as
appropriate.

How can I meet my needs or address situations
in conversations?
PERFORMANCE INDICATOR

PERFORMANCE INDICATOR

I can interact and negotiate to resolve abstract and complex
matters on a wide variety of topics in a variety of situations.

I can interact and negotiate to resolve highly abstract and
complex matters in culturally appropriate ways on a wide
variety of topics and to persuasively advocate a point of view
that is not necessarily my own.

How can I express, react to, and support preferences and opinions
in conversations?
PERFORMANCE INDICATOR
I can discuss and debate opinions and advice with multiple
participants on a wide variety of complex issues and abstract
ideas, concretely, abstractly, and hypothetically.

PERFORMANCE INDICATOR
I can tailor language to a variety of audiences by adapting
my speech and register in culturally authentic ways.
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NCSSFL-ACTFL CAN-DO STATEMENTS

Attachment D

PRESENTATIONAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

NOVICE
PROFICIENCY BENCHMARK
I can present information on both very familiar and everyday topics using a variety of practiced or memorized words, phrases, and
simple sentences through spoken, written, or signed language.

How can I present information to
narrate about my life, experiences and events?
PERFORMANCE INDICATORS
NOVICE LOW
I can introduce myself using practiced or
memorized words and phrases, with the
help of gestures or visuals.

NOVICE MID
I can present information about myself,
my interests and my activities using
a mixture of practiced or memorized
words, phrases and simple sentences.

NOVICE HIGH
I can present personal information
about my life and activities, using simple
sentences most of the time.

How can I present information to
give a preference, opinion or persuasive argument?
PERFORMANCE INDICATORS
NOVICE LOW
I can express my likes and dislikes
using practiced or memorized words
and phrases, with the help of gestures or
visuals.

NOVICE MID
I can express my likes and dislikes on
very familiar and everyday topics of
interest, using a mixture of practiced or
memorized words, phrases and simple
sentences

NOVICE HIGH
I can express my preferences on familiar
and everyday topics of interest, using
simple sentences most of the time.

How can I present information
to inform, describe, or explain?
PERFORMANCE INDICATORS
NOVICE LOW
I can name very familiar people,
places, and objects using practiced or
memorized words and phrases, with the
help of gestures or visuals.

NOVICE MID
I can present on very familiar and
everyday topics using a mixture of
practiced or memorized words, phrases
and simple sentences.
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NOVICE HIGH
I can present on familiar and everyday
topics, using simple sentences most of the
time.
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NCSSFL-ACTFL CAN-DO STATEMENTS

Attachment D

PRESENTATIONAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

INTERMEDIATE
PROFICIENCY BENCHMARK
I can communicate information, make presentations, and express my thoughts about familiar topics, using sentences and series of
connected sentences through spoken, written, or signed language.

How can I present information to
narrate about my life, experiences and events?
PERFORMANCE INDICATORS
INTERMEDIATE LOW

INTERMEDIATE MID

I can present personal information
about my life, activities and events, using
simple sentences.

I can tell a story about my life, activities,
events and other social experiences,
using sentences and series of connected
sentences.

INTERMEDIATE HIGH
I can tell stories about school and
community events and personal
experiences, using a few short
paragraphs, often across various time
frames.

How can I present information to
give a preference, opinion or persuasive argument?
PERFORMANCE INDICATORS
INTERMEDIATE LOW
I can express my preferences on familiar
and everyday topics of interest and
explain why I feel that way, using simple
sentences.

INTERMEDIATE MID
I can state my viewpoint about familiar
topics and give some reasons to
support it, using sentences and series of
connected sentences.

INTERMEDIATE HIGH
I can state my viewpoint on familiar or
researched topics and provide reasons to
support it, using a few short paragraphs,
often across various time frames.

How can I present information
to inform, describe, or explain?
PERFORMANCE INDICATORS
INTERMEDIATE LOW
I can present on familiar and everyday
topics, using simple sentences.

INTERMEDIATE MID

INTERMEDIATE HIGH

I can give straightforward presentations
on a variety of familiar topics and some
concrete topics I have researched,
using sentences and series of connected
sentences.

I can give detailed presentations on
a variety of familiar topics and some
concrete topics I have researched, using
a few short paragraphs, often across
various time frames.
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NCSSFL-ACTFL CAN-DO STATEMENTS

Attachment D

PRESENTATIONAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

ADVANCED
PROFICIENCY BENCHMARK
I can deliver detailed and organized presentations on familiar as well as unfamiliar concrete topics, in paragraphs and using
various time frames through spoken, written, or signed language.

How can I present information to
narrate about my life, experiences and events?
PERFORMANCE INDICATORS
ADVANCED LOW
I can tell stories about school and
community events and personal
experiences, using paragraphs across
major time frames.

ADVANCED MID
I can tell stories based on concrete
experiences in academic, social, and
professional topics of interest, using
organized paragraphs across major time
frames.

ADVANCED HIGH
I can give complex detailed narrations
beyond the concrete, often addressing
abstract experiences or hypothetical
issues.

How can I present information to
give a preference, opinion or persuasive argument?
PERFORMANCE INDICATORS
ADVANCED LOW
I can state a viewpoint with supporting
evidence on some concrete academic,
social and professional topics of interest
using paragraphs across major time
frames.

ADVANCED MID
I can present an argument with
supporting evidence, based on a
variety of concrete academic, social
and professional topics of interest, using
organized paragraphs across major time
frames.

ADVANCED HIGH
I can clearly and accurately present an
argument with supporting evidence on
complex concrete issues, and often deal
with related issues hypothetically.

How can I present information
to inform, describe, or explain?
PERFORMANCE INDICATORS
ADVANCED LOW
I can deliver presentations on some
concrete academic, social and
professional topics of interest, using
paragraphs across major time frames.

ADVANCED MID
I can deliver detailed presentations
and elaborate on a variety of concrete
academic, social and professional topics
of interest, using organized paragraphs
across major time frames.
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ADVANCED HIGH
I can deliver cohesive presentations
on a variety of complex concrete topics
related to community interests and some
specialized fields, and often deal with
related issues hypothetically.
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NCSSFL-ACTFL CAN-DO STATEMENTS

Attachment D

PRESENTATIONAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

SUPERIOR

DISTINGUISHED

PROFICIENCY BENCHMARK

PROFICIENCY BENCHMARK

I can deliver extended presentations on abstract or
hypothetical issues and ideas ranging from broad general
interests to my areas of specialized expertise, with precision
of expression and to a wide variety of audiences, using
spoken, written, or signed language.

I can deliver sophisticated and articulate presentations on
a wide range of global issues and highly abstract concepts,
fully adapting to the cultural context of the audience, using
spoken, written, or signed language.

How can I present information to
narrate about my life, experiences and events?
PERFORMANCE INDICATOR
I can present clearly-articulated, coherent and detailed
narrations on complex, abstract issues and hypothetical
issues.

PERFORMANCE INDICATOR
I can narrate succinctly and precisely, often using historical
or cultural references to engage an audience whose cultural
attitudes, expectations and perspectives may be different from
my own.

How can I present information to
give a preference, opinion or persuasive argument?
PERFORMANCE INDICATOR
I can deliver a clearly articulated and well-structured
argument, refute counterarguments, and give extensive
supporting evidence on abstract or hypothetical issues and
ideas, ranging from broad general interests to areas of
specialized expertise.

PERFORMANCE INDICATOR
I can tailor a sophisticated presentation to advocate my own
or another’s point of view or to persuade an audience whose
attitudes and cultural perspectives may be different from my
own.

How can I present information
to inform, describe, or explain?
PERFORMANCE INDICATOR
I can deliver clearly articulated and well-structured
presentations to various audiences on abstract or hypothetical
issues and ideas, ranging from broad general interests to
areas of specialized expertise.

PERFORMANCE INDICATOR
I can deliver sophisticated presentations with accuracy,
efficiency and effectiveness on global and highly abstract
concepts in my field of expertise, adapting my language to
the characteristics of the audience and embedding cultural
perspectives.
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NCSSFL-ACTFL CAN-DO STATEMENTS

Attachment D

INTERCULTURAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

INVESTIGATE
Investigate Products And Practices
To Understand Cultural Perspectives

NOVICE

INTERMEDIATE

PROFICIENCY BENCHMARK

PROFICIENCY BENCHMARK

In my own and other cultures I can
identify products and practices to help
me understand perspectives.

PERFORMANCE INDICATORS

In my own and other cultures I can
make comparisons between products
and practices to help me understand
perspectives.

PERFORMANCE INDICATORS

PRODUCTS

In my own and other cultures I can
identify some typical products related to
familiar everyday life.

In my own and other cultures I can
compare products related to everyday
life and personal interests or studies.

PRACTICES

In my own and other cultures I can
identify some typical practices related to
familiar everyday life.

In my own and other cultures I can
compare practices related to everyday
life and personal interests or studies.

PROFICIENCY BENCHMARK

INTERACT

I can interact at a survival level in some
familiar everyday contexts.

PROFICIENCY BENCHMARK
I can interact at a functional level in
some familiar contexts.

Interact With Others In And From
Another Culture

PERFORMANCE INDICATORS

LANGUAGE

BEHAVIOR

PERFORMANCE INDICATORS

I can communicate with others from
the target culture in familiar everyday
situations, using memorized language
and showing basic cultural awareness.

I can converse with peers from the target
culture in familiar situations at school,
work, or play, and show interest in basic
cultural similarities and differences.

I can use appropriate rehearsed
behaviors and recognize some obviously
inappropriate behaviors in familiar
everyday situations.

I can recognize that significant
differences in behaviors exist among
cultures, use appropriate learned
behaviors and avoid major social
blunders.

NCSSFL-ACTFL CAN-DO STATEMENTS: PERFORMANCE INDICATORS FOR LANGUAGE LEARNERS © 2017

17

NCSSFL-ACTFL CAN-DO STATEMENTS

Attachment D

INTERCULTURAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

ADVANCED

SUPERIOR

DISTINGUISHED

PROFICIENCY BENCHMARK

PROFICIENCY BENCHMARK

PROFICIENCY BENCHMARK

PERFORMANCE INDICATORS

In my own and other cultures I can
suspend judgment while critically
examining products, practices, and
perspectives.

PERFORMANCE INDICATORS

In my own and other cultures
I can objectively evaluate products and
practices and mediate perspectives.

INVESTIGATE

In my own and other cultures I can
explain some diversity among products
and practices and how it relates to
perspectives.

PERFORMANCE INDICATORS

In my own and other cultures I can
explain how a variety of products of
public and personal interest are related
to perspectives.

In my own and other cultures I can
analyze how products of personal
and public interest are related to
perspectives.

In my own and other cultures I can
evaluate a wide range of concrete
and abstract products from different
viewpoints.

PRODUCTS

In my own and other cultures I can
explain how a variety of practices
within familiar and social situations are
related to perspectives.

In my own and other cultures I can
analyze how practices within informal
and formal situations are related to
perspectives.

In my own and other cultures I can
evaluate a wide range of concrete
and abstract practices from different
viewpoints.

PRACTICES

PROFICIENCY BENCHMARK

PERFORMANCE INDICATORS

I can interact in complex situations
to ensure a shared understanding of
culture.

PERFORMANCE INDICATORS

PROFICIENCY BENCHMARK
I can engage with complexity and
pluricultural identities and serve as a
mediator between and among cultures.

INTERACT

I can interact at a competent level in
familiar and some unfamiliar contexts.

PROFICIENCY BENCHMARK

PERFORMANCE INDICATORS

I can converse comfortably with others
from the target culture in familiar
and some unfamiliar situations and
show some understanding of cultural
differences.

I can suspend judgement, adapt my
language, and make appropriate
cultural references when interacting
with others from the target culture in
social and professional situations.

I can show empathy and cultural
sophistication in my language when
interacting in social, academic or
professional situations with others from
the target culture.

LANGUAGE

I can demonstrate awareness of subtle
differences among cultural behaviors
and adjust my behavior accordingly in
familiar and some unfamiliar situations.

I can adhere to basic social and
professional norms and etiquette, read
nonverbal cues and adjust my behavior
in complicated situations.

I can transition smoothly from
formal to informal styles of behavior,
respond effectively to nonverbal cues
and mediate situations of cultural
misunderstanding with empathy.

BEHAVIOR
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Hawai‘i World-Readiness Standards for Learning Languages (HI WRSLL)

Attachment E

Recommendations to Implement the HI WRSLL
1. Identifying the Anchor and Supporting Goals and Standards
●

●

The Communication goal is the anchor goal. The corresponding three
standards of Interpretive Communication, Interpersonal Communication,
and Presentational Communication are the anchor standards. The
anchor goal and standards provide the foundation for language
acquisition and proficiency. They address the foundational language
knowledge and skills for communication and should be addressed in
every World Languages unit and lesson.
The Cultures, Connections, Comparisons, and Communities goals and
standards are the supporting goals and standards that provide
context to teach and use the target language for communicative
purposes. These supporting goals and standards serve as the vehicle for
providing comprehensible input, engaging in interactions, and presenting
content in the target languages. Select goal(s) and standard(s) are
incorporated into a unit and lesson based on the communicative targets
and desired outcomes. Each of the eight supporting standards should be
incorporated into multiple units/lessons in integrated ways where
appropriate throughout the school year.

The goals for using the HI WRSLL to plan for World Languages instruction are as follows:
● The anchor goal and standards are present in each unit and lesson to frame the focused language knowledge and
skills for communication.
● One or more of the supporting goals and standards are present in each unit (and lesson where appropriate) to provide
content or context for communication.
● Teachers will use the target language to engage students in all standards.
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Hawai‘i World-Readiness Standards for Learning Languages (HI WRSLL)

Attachment E

2. Identifying Proficiency Targets at Specific Points of K-12 Language Study
Language proficiency is the ability for a person to use culturally
appropriate language to communicate spontaneously in
non-rehearsed contexts. It also refers to the degree of skill with
which a person can use the target language to interpret, express,
and negotiate meaning in real-life situations.
ACTFL distinguishes between five major levels of proficiency
(Novice, Intermediate, Advanced, Superior, and Distinguished).
The Novice, Intermediate, and Advanced levels are further divided
into Low, Mid, and High sublevels. An inverted pyramid represents
the 11 levels and sublevels of proficiency:

Source: ACTFL Proficiency Guidelines 2012
Based on research on second language acquisition and input from stakeholders, three sets of proficiency targets across the
modes of communication at specific points in time during the K-12 language study (e.g., course) have been identified:
● A set for languages with alphabetic writing (e.g., French, German, Ilokano, Italian, Latin, ‘Ōlelo Hawai‘i, Portuguese,
Sāmoan, Spanish, Tagalog).
● A set for languages with non-alphabetic writing (e.g., Arabic, Japanese, Korean, Mandarin Chinese, Russian).
● A set for signed languages (e.g., American Sign Language).
The proficiency target for each mode of communication establishes the minimum level for students to strive for upon
completion of the course. These targets are intended to be used by teachers to guide instruction and inform assessment for
the course levels. Based on the proficiency targets for their courses, teachers refer to the appropriate indicators from the HI
WRSLL and use the backward design model (see ACTFL, Plan with Backward Design) to inform instruction and assessment.
When using these targets, it is important to keep in mind that different learners develop language proficiency at different rates
due to a variety of factors.

Back to the Table of Contents

2

Hawai‘i World-Readiness Standards for Learning Languages (HI WRSLL)

Attachment E

Proficiency Targets for Languages with Alphabetic Writing
The proficiency target for each mode of communication is the minimum level to strive for upon completion of the course.
Elementary: Recommendation for at least 105 instructional minutes per week (Curriculum Framework for World Languages, 2005)
Time Interval
(instructional hours
completed)

Interpretive Listening

Interpretive Reading

Interpersonal Listening/Speaking,
Reading/Writing

Presentational Speaking

Presentational Writing

End of 2nd Year
(~126 hours)

Novice Mid

Novice Mid

Novice Mid

Novice Low

Novice Low

End of 3rd Year
(~189 hours)

Novice Mid

Novice Mid

Novice Mid

Novice Mid

Novice Mid

End of 4th Year
(~252 hours)

Novice High

Novice High

Novice High

Novice Mid

Novice Mid

End of 5th Year
(~315 hours)

Novice High

Novice High

Novice High

Novice High

Novice High

End of 6th Year
(~378 hours)

Intermediate Low

Intermediate Low

Intermediate Low

Novice High

Novice High

Middle and High School: Recommendation for at least 200 instructional minutes per week (Curriculum Framework for World
Languages, 2005)
Level
(instructional hours
completed)

Interpretive Listening

Interpretive Reading

Interpersonal Listening/Speaking,
Reading/Writing

Presentational Speaking

Presentational Writing

1* (~120 hours)

Novice Mid

Novice Mid

Novice Mid

Novice Low

Novice Low

2 (~240 hours)

Novice High

Novice High

Novice High

Novice Mid

Novice Mid

3 (~360 hours)

Intermediate Low

Intermediate Low

Intermediate Low

Novice High

Novice High

4** (~480 hours)

Intermediate Mid

Intermediate Mid

Intermediate Mid

Intermediate Low

Intermediate Low

Advanced (~600
hours)

Intermediate High

Intermediate Mid

Intermediate High

Intermediate Mid

Intermediate Mid
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Hawai‘i World-Readiness Standards for Learning Languages (HI WRSLL)

Attachment E

*For any courses offered as the initial language learning experience at middle and high school and with less than 120 hours of instructional time
(e.g., Wheel/Exploration), the proficiency target ranges from Novice Low to Novice Mid can be used for each mode of communication.
**AP World Languages Courses: “There are no prerequisite courses; however, students are typically in their fourth year of high school–level
study. In the case of native or heritage speakers, there may be a different pathway of study leading to this course.” (College Board). Many high
schools offer AP language courses to students in their fourth year of language study.
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Hawai‘i World-Readiness Standards for Learning Languages (HI WRSLL)

Attachment E

Proficiency Targets for Languages with Non-Alphabetic Writing
The proficiency target for each mode of communication is the minimum level to strive for upon completion of the course.
Elementary: Recommendation for at least 105 instructional minutes per week (Curriculum Framework for World Languages, 2005)
Time Interval
(instructional hours
completed)

Interpretive Listening

Interpretive Reading

Interpersonal Listening/
Speaking

Interpersonal Reading/Writing

Presentational Speaking

Presentational Writing

End of 2nd Year
(~126 hours)

Novice Mid

Novice Low

Novice Mid

Novice Low

Novice Mid

Novice Low

End of 3rd Year
(~189 hours)

Novice Mid

Novice Low

Novice Mid

Novice Low

Novice Mid

Novice Low

End of 4th Year
(~252 hours)

Novice High

Novice Mid

Novice High

Novice Mid

Novice High

Novice Mid

End of 5th Year
(~315 hours)

Novice High

Novice Mid

Novice High

Novice Mid

Novice High

Novice High

End of 6th Year
(~378 hours)

Intermediate Low

Novice High

Intermediate Low

Novice High

Intermediate Low

Novice High

Middle and High School: Recommendation for at least 200 instructional minutes per week (Curriculum Framework for World
Languages, 2005)
Level
(instructional hours
completed)

Interpretive Listening

Interpretive Reading

Interpersonal Listening/
Speaking

Interpersonal Reading/Writing

Presentational Speaking

Presentational Writing

1
(~120 hours)

Novice Mid

Novice Low

Novice Mid

Novice Low

Novice Low

Novice Low

2
(~240 hours)

Novice High

Novice Mid

Novice High

Novice Mid

Novice Mid

Novice Mid

3
(~360 hours)

Intermediate Low

Novice High

Intermediate Low

Novice High

Novice High

Novice High

4**
(~480 hours)

Intermediate Mid

Intermediate Low

Intermediate Mid

Intermediate Low

Intermediate Low

Intermediate Low

Advanced
(~600 hours)

Intermediate High

Intermediate Mid

Intermediate High

Intermediate Mid

Intermediate Mid

Intermediate Low
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Hawai‘i World-Readiness Standards for Learning Languages (HI WRSLL)

Attachment E

*For any courses offered as the initial language learning experience at middle and high school and with less than 120 hours of instructional time
(e.g., Wheel/Exploration), the proficiency target ranges from Novice Low to Novice Mid can be used for each mode of communication.
**AP World Languages Courses: “There are no prerequisite courses; however, students are typically in their fourth year of high school–level
study. In the case of native or heritage speakers, there may be a different pathway of study leading to this course.” (College Board). High schools
may offer AP language courses to students in their fourth year of language study.
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Hawai‘i World-Readiness Standards for Learning Languages (HI WRSLL)

Attachment E

Proficiency Targets for Signed Languages (e.g., American Sign Language)
The proficiency target for each mode of communication is the minimum level to strive for upon completion of the course.
Elementary: Recommendation for at least 105 instructional minutes per week (Curriculum Framework for World Languages, 2005)
Time Span
(instructional hours completed)

Interpretive Receptive

Interpersonal Interactive

Presentational Expressive

End of 2nd Year (~126 hours)

Novice Mid

Novice Low

Novice Mid

End of 3rd Year (~189 hours)

Novice Mid

Novice Low

Novice Mid

End of 4th Year (~252 hours)

Novice High

Novice Mid

Novice High

End of 5th Year (~315 hours)

Novice High

Novice Mid

Novice High

End of 6th Year (~378 hours)

Intermediate Low

Novice High

Intermediate Low

Middle and High School: Recommendation for at least 200 instructional minutes per week (Curriculum Framework for World
Languages, 2005)
Level
(instructional hours completed)

Interpretive Receptive

Interpersonal Interactive

Presentational Expressive

1* (~120 hours)

Novice Mid

Novice Low

Novice Mid

2 (~240 hours)

Novice High

Novice Mid

Novice High

3 (~360 hours)

Intermediate Low

Novice High

Intermediate Low

4 (~480 hours)

Intermediate Mid

Intermediate Low

Intermediate Mid

Advanced (~600 hours)

Intermediate High

Intermediate Mid

Intermediate Mid

*Wheel/Exploration/Introduction courses may be offered at middle school as the initial language learning experience. For any courses with less
than 120 hours of instructional time, the proficiency target ranges from Novice Low to Novice Mid for each mode of communication.
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Attachment F
World Languages Education Stakeholder Presentations, Meetings, and
Feedback Opportunities
Year

Presentation, Meetings, and Feedback Opportunities

2016

World Languages Work Group

2017

World Languages Work Group
Nānākuli-Wai‘anae Complex Area Teaching and Learning Summit:
Comprehensible Input Strategies for the World Languages Classroom
Communicative Language Teaching For-Credit Professional Development
World Languages Department Chairpersons Meeting

2018

‘Aiea High School World Languages Professional Development
Leilehua High School World Languages Professional Development
Hawai‘i Island: Focus on Proficiency World Languages Workshop
Waipahu High School World Languages Professional Development
Hawai‘i Association of Language Teachers (HALT) Spring Conference
Communicative Input-Based Strategies for the World Languages Classroom
Workshop
World Languages Leadership Workshop Sessions

2019

World Languages Department Chairpersons and Leads Meeting
World Languages Leadership Project Team
Multilingualism Symposium
Teaching Language for Proficiency, Efficiently! Non-Credit Professional
Development

2020

World Languages Leadership Project Team
Multilingualism and Arts Symposium
Aiming for 90% Target Language Use and Making It Comprehensible
Professional Development
Multilingualism Policy Advisory Committee
Pearl City/Waipahu Complex Area Team Meeting
Waipahu Intermediate School: Project-Based Learning and World Languages
Standards
World Languages Standards Review Group
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Attachment F

Year
2020 (cont.)
2021

Presentation, Meetings, and Feedback Opportunities
ACTFL
National Council of State Supervisors for Languages
World Languages Standards Review Group
State Student Council Meeting: World Languages Standards
Moanalua High School World Language Learning Center Virtual Speech
Festival
Multilingualism Policy Advisory Committee
HALT Spring Conference
Complex Area Teams
World Languages Virtual Meetup Session: Adopting the World-Readiness
Standards for Learning Languages
Kalani High School World Language Department: Adopting the
World-Readiness Standards for Learning Languages
ACTFL
Stakeholder and Public Survey for the Adoption of the Hawai‘i
World-Readiness Standards for Learning Languages
HALT
National Foreign Language Resource Center
University of Hawai‘i at Mānoa College of Education World Language Teacher
Education Committee
University of Hawai‘i at Mānoa College of Education Multilingual Learner
Teacher Education Committee
HALT Fall Symposium
Best Practices in World Languages Instruction For-Credit Professional
Development
Hawai‘i Language Roadmap Initiative
World Languages Virtual Meetup Session: What Can Language Learners Do at
Novice, Intermediate, Advanced Proficiency Levels?
Complex Area Leadership and Teams and School Administrators
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